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ABSTRACT
Consistency and quality have become the focus of public education in Ontario 
(The Ontario Curriculum: The Arts, 1998). While the Ontario curriculum has become 
more specific and rigorous, the government has not mandated that teachers of 
intermediate-level Art must be specialists. This has resulted in a disparity in staffing for 
intermediate-level Art, with some students taught by specialists while generalists teach 
others. This study sought to establish any links between teachers’ and students’ Art self- 
concepts as a basis for improvement implications involving competency, consistency, and 
self-concept issues related to this core problem. Research has shown that competence has 
a positive correlation with self-concept (King, 1983, p. 12) and that self-concept has a 
positive correlation with success or achievement (Guay, Marsh, and Boivin, 2003, p.
134). This investigation into teacher/student Art self-concepts has lead to an 
understanding of specific areas in which support is needed to develop competency in 
generalist teachers.
iii
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CHAPTER I 
INTRODUCTION
Amid its myriad of gifts, the world of Visual Art offers stimulation of the mind 
and senses, self-expression and understandings about the expression of others, skills, and 
a link through history. Elementary school is crucial to the development of student interest 
and knowledge in this area. The Ontario curriculum Grades 1-8: The Arts supports this 
development through its specific, sequential, and rigorous strands and expectations (see 
Appendix A). The Ontario government has not, however made it a requirement that the 
teachers of Art, at the elementary level, be specialists. A broad range of experience and 
training among Generalists teachers of Art, and resulting differences in levels of 
competence and confidence in addressing the goals of the Ontario Curriculum may result 
in varying levels of quality and success in the quality of Art education between school 
boards and schools. An investigation into Art self-concepts of teachers and their students, 
may lead to some understanding of the state of Art education in Ontario schools.
The Research Problem 
The Ontario Curriculum consists of a series of documents that provide a structural 
outline for educators. All subjects are separated into strands with clearly defined general 
and specific expectations (see Appendix B). The present Art curriculum “Is significantly 
more rigorous and demanding than previous curricula . . .  it includes a broader range of 
knowledge and skills and introduces skills at earlier grades” (p. 2). Standardization and 
consistency are a primary focus of the new document. What is taught in each classroom 
across the province of Ontario should be regulated to offer fair and equal opportunity to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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all students. However, classroom practice often ignores the guidelines that are outlined in 
this provincial document.
The Ontario Curriculum, Grades 1-8: The Arts, 1998 gives precise and detailed 
descriptions of the knowledge and skills required for each grade. The provision of 
detail will eliminate the need for school boards to write their own expectations, 
and will ensure consistency in curriculum across the province. This consistency 
will be helpful to students who change schools, and will help parents in all 
regions to have a clear understanding of their child’s progress, (p. 2)
Consistency in teaching cannot always be assured within the Arts education 
community. Overall and specific expectations are clearly outlined in the Ontario 
Curriculum document. However, many teachers have limited Arts experiences, lack 
knowledge and understanding of the subject area, and often have few professional 
development opportunities. Tarailo (2001, p.69) discussed this situation as problematic in 
that ineffective teachers continue to ignore mandated guidelines on a large part due to 
“lack of knowledge base or understanding of the subject.” School teachers have diverse 
experiences from their own schooling. Many of the approaches that they bring to their 
classrooms are a result of the learning opportunities that they had as children (Irwin & 
Grauer, 1997). A study involving preservice teachers in an Art methodology course 
(Tarailo, 2001) reported that 66% of respondents had their last experience with Art in 
elementary school; 10.5% took a required high school course; 20% took an Art option in 
high school; and only 3% had taken both required and option courses.
In terms of teacher preparation, pre-service teachers can receive as little as 12 
contact hours of instruction1 in order to prepare them to teach Art at the elementary level.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3
Despite limited Arts experience and training, the Ontario provincial curriculum clearly 
states instructional expectations:
Teachers are responsible for developing appropriate instructional strategies. They 
need to address different student needs and bring enthusiasm and a variety of 
teaching approaches to the classroom. Teachers know that they must persevere in 
their efforts and make every reasonable attempt to ensure sound learning for every 
student, (p. 2)
It is clear that this document is born of good intentions; nevertheless teacher 
support for the curriculum is often absent. Teachers are expected not only to meet the 
expectations, but also to have the ability to create a variety of activities to address diverse 
student needs. In recent years, the scope of curriculum content has expanded in all subject 
areas and advances have been made in the educative process itself. The art of teaching, 
once thought to be a mysterious gift, is now something to be studied and taught 
(Brubacher, 1966). There are three areas that need to be studied with regards to effective 
teachers’ preparation: knowledge development, understanding the intrinsic nature of the 
subject matter, and the development of analytic skills. These areas are often an integral 
component of preteacher education in core subjects such as Mathematics and Language 
Arts, which have been the primary focus of education in Ontario for many years. 
Numerous teacher workshops related the use of exemplars have aided in the success of 
Mathematics and Language Arts programs encouraging teachers to implement 
interactive, motivational courses for their students. Conversely, the Arts have been 
typically given low priority in the elementary panel (Russel-Bowie, 1996, King, 1983). It 
is left to the professionalism of the generalist classroom teachers, who perceive
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themselves as having neither confidence nor competence (Russell-Bowie, 1996), to take 
advantage of limited resources in Art. Visitation of the provincial curriculum website 
indicates resource support, yet it is not readily accessible nor is it substantial enough to 
prepare a generalist teacher to adequately impart the necessary knowledge, skills, and 
understanding to the students.
Specialist teachers are not required at the elementary level. Therefore, few Art 
specialists teach Art; fewer specialists teach Art in a rotary situation. After a discussion 
with the Art Consultant within the participating school board, it became clear that 
ensuring that the schools have an Art specialist at this level is not a priority. The 
elementary panel frequently has one teacher per grade in each school. A rotary model is 
only possible where school boards have staffed each school with classroom teachers who 
have subject-specialties for each subject. These teachers can be organized in a rotary 
system to capitalize on their skills and knowledge. Further, it is often left to the teachers 
themselves to organize a rotary approach that is conducive to their needs, abilities and 
scheduling freedoms.
Cross-curricular standardization is the intent of the Ontario government. To this 
end, the Ontario Curriculum is more specific than previous curricula with regards to 
knowledge and skills (The Ontario Curriculum-Exemplars, 2004, pg. 3). It is anticipated 
that students would be able to change schools at any point throughout the year and easily 
adapt in terms of academics. Significant support must be available to every teacher of 
every subject in order to make consistency feasible. Tarailo (2001) found that the Art 
training of preservice teachers with varied backgrounds and experiences is insufficient in 
order to maintain the stream of consistency the government demands.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Significance o f the Study 
The Ontario Curriculum identifies roles and responsibilities of parents, teachers, 
and students. Parents are urged to read the expectations for all the grades instead of the 
grade their child is in. It is expected that, as a result of acquiring a broad understanding of 
the provincial Visual Art curriculum, parents will be more able to support their child’s 
artistic development. Teachers are responsible for developing instructional strategies to 
address a myriad of student needs; they are to provide many hands-on activities; and are 
to offer a supportive learning environment for student confidence and pride to flourish in 
their artistic abilities. The Ontario Curriculum Grades 1-8: The Arts document establishes 
a link between students’ achievement and hard work. Under their role they will find such 
duties as commitment to safety, skills, and pursuit of community opportunities to extend 
and enrich artistic understanding. This document does not identify a role or 
responsibilities for faculties of education or boards of education within the province. As a 
result, fiscal and administrative responsibility for preparing teachers and for 
implementing the curriculum is unclear. The present documents were created and 
released in 1998; it is now 2006. Specialist programs, like the Arts, suffer because the 
necessary support for the generalist teacher is not sufficient (Tarailo, 2001) in an 
educational era where teachers are expected to know something about everything.
There has been a growing awareness that of all the perceptions we experience in 
the course of our lives, none has more impact than the perceptions we hold of ourselves 
(Purkey, 1988). Self-concepts affect the way we think about ourselves among others 
(Marsh, 1987; Marsh, 1993; Marsh & Parker, 1984; Marsh, Koeller & Baumert, 2001),
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affect our achievements (Lyon, 1993; Marsh, 1990; Marsh, Chessor, Craven & Roche 
1995; Wigfield & Karpathian, 1991) and can be changed (Purkey, 1988).
Research has suggested that competence has a positive correlation with self- 
concept (King, 1983, p. 12) and that self-concept has a positive correlation with success 
or achievement (Guay, Marsh, and Boivin, 2003, p. 134). This can be translated to the 
idea that self-concepts may be at the base of the consistency problem in Ontario Art 
education. Art self-concepts are built from three domains: self as judge of Art; self as 
enjoyer of Art; and self as maker of Art (King, 1983, p. 4). Investigations into teacher Art 
self-concepts may lead to an understanding of specific areas in which support is needed 
to develop competency in generalist teachers. Attempts to develop effective generalists 
through enhanced Art instruction for preservice through to inservice teachers could, over 
time, be markedly measured, modified where needed, and respectively re-evaluated 
though results of Art self-concept inventories. Moreover, correlation of teacher Art self- 
concepts with student Art self-concepts might illuminate any effects that teachers may 
have on their students and in turn identify any need for additional teacher support.
Purpose o f the Study 
The purpose of this study is to investigate teacher Art self-concepts and the extent 
to which teachers’ art self-concepts compare to their students’ art self-concepts.
Organization o f the Study 
In Chapter I, the background to the study, the research problem, significance of 
the study, and purpose of the study have been presented. Chapter 2 consists of a review of 
literature relating to the status of Art instruction and self-concept models and theories. 
Conclusions and the research question and hypothesis were also considered. Chapter 3
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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presents a discussion of the methodology used in this study, a definition of the research 
participants, details of the research instruments, and a discussion of the design and 
procedures for data analysis. Chapter 4 includes the findings from the analysis of the data 
in both discussion and table form, and the limitations of the study. The final chapter, 
Chapter 5, presents a discussion of the findings, conclusions and recommendations for 
research and practice.
1 The University o f Windsor Undergraduate Calendar, 2006-2007
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CHAPTER II 
REVIEW OF LITERATURE 
This study is an investigation into generalist Art educators’ Art self-concepts and 
the extent to which their art self-concepts compare to their students’ art self-concepts. 
More specifically, this study seeks to establish whether a teachers’ confidence in 
activities within the subject of Visual Art influences their students’ self-concepts as 
makers, appreciators and judges of Art.
This chapter begins with an overview of the evolution of Art education. It 
continues with a discussion of studies that explore the preparation of preservice generalist 
teachers who will to teach the Arts in elementary schools. A survey of models of theories 
of self-concept is discussed. This chapter concludes with a discussion of the research 
question and hypothesis.
The Status o f Art Instruction 
The evolution of Art education from a studio-based approach to a discipline-based 
curriculum (Greer, 1984) has resulted in four distinct elements of instruction: studio, Art 
history, aesthetics, and Art criticism. Our understanding and theories about curriculum 
have evolved over generations. Kerr’s ideas (1968) of curriculum can be summarized as 
school planned and guided learning for any one group or individual. Egerton Ryerson 
created the basis for a universal education system in Upper Canada in 1846. Technical 
training was then the base of Art education. School Curriculum was divided into 3 
subject areas: Cardinal, Required, and Other (Clark, 1994). While all students studied the 
Required courses (e.g. Mathematics, Philosophy, and English), only boys partook in the 
Cardinal subjects of the Greek and Roman culture. The category of Other was designated
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
as boy or girl subjects. The boys studied bookkeeping, commercial mathematics, and 
technical drawing while the girls studied such courses as painting, drawing, music, and 
dancing. Britain’s South Kensington Model of Education took over as an Industrial Art 
education reform a decade later. Key factors contributing to its failure included: 
differences in authoritative and consumer choice in art reproductions; and differing ideas 
about Art among Art specialists and classroom teachers, and male-female distinctions 
(Stankiewicz, 1997). Late twentieth century return to a discipline-based Art education 
may also fail. It is taught by means of a formal, sequential, written curriculum across 
grade levels in the same way as other academic subjects. Stankiewicz (1997, p. 262) 
summarizes the limitations of the reform to be a failure to recognize multiple 
justifications for Art education, a narrow and dominant top-down implementation of the 
curriculm, and disregard for teachers' beliefs and needs.
The province of Ontario has not legislated that the Arts (Visual Art, Music, 
Drama, Dance) be taught by specialists. Consequently, there is significant inconsistency 
among schools and districts in the provision of specialists and/or generalists for the 
teaching of these subjects. Russel-Bowie, Roche and Marsh (1995) identified generalist 
teachers as “broad spectrum” teachers. Tarailo (2001) states that generalist or broad- 
spectrum teachers often ignore the curriculum mandates due to lack of sufficient support 
from faculties and boards of education. She suggests that “for teachers much of their 
understanding of art education is a result of their own school experience and that it is the 
actions of the individual teacher that dictate what art education will take place in the 
schools” (p. 70).
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Tarailo (2001) investigated preservice teachers’ school experiences as well as 
what they knew and valued about Art in an Art methodology course for generalist 
teachers. The population (N  = 284) consisted of eight classes with an average class size of 
35-40 students. Participants completed a questionnaire in which they were asked to label 
a list of activities as essential, suitable, or inappropriate for students. The list included 
activities that should not be taught in an elementary classroom based on the Common 
Curriculum guidelines for Primary/Junior level Visual Arts, but that were likely taught to 
most of the preservice teachers as children. Tarailo’s results were similar to Irwin and 
Grauer’s (1997) findings, in that these preservice teachers would in turn likely teach 
inappropriate activities to their students when they become teachers of Art. Specifically, 
more than 80% of Tarailo’s respondents chose colouring in colouring books, which is 
inappropriate, to be suitable or essential to their students’ learning. Similar results 
appeared for other inappropriate activities for example, doing crafts from kits and using 
commercially prepared stencils.
Tarailo found that 42% of the preservice teachers in the sample had visited a 
gallery in their primary/junior years and 97% considered this activity suitable or essential 
for Art education. When considering students’ abilities to examine, discuss, or understand 
and communicate their views of Art, approximately 90% of respondents reported never 
having to read or write about art or artists. Only 5% reported having guest artists in their 
classrooms. Respondents reported that through grades four to eight, 1.5% had Art daily, 
74% weekly, 15% monthly, 7% bimonthly, and 1% once a year. These Art classes were 
reported to have taken place most often in the afternoons and more specifically on Friday 
afternoons. Although the availability of technology in elementary classrooms was
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
extremely limited, 53% considered its inclusion essential, but only 3.5% considered the 
use of video, photography, and computers to be inappropriate art mediums.
Participants in Tarailo’s study were also asked to list three contemporary 
musicians, writers, as well as visual artists. With the possibility of 852 combined 
responses for each category, the students named 713 musicians, 564 writers, the possible 
852, only 270 of were visual artists. Tarailo noted that of all the names of musicians and 
writers given, most were still living and well known. This was not the case for the visual 
artists named, as 142 (53%) of the responses offered were historical (dead) rather than 
contemporary (living) artists; three were movie producers; and most others were locally 
or regionally known artists.
Preservice Art instructors work with large class sizes, small rooms, lack of 
relevant supplies, limited time, and expectation of letter grades rather than a more 
authentic “ready to teach/not ready to teach” ideal. Given the preconceptions that were 
demonstrated throughout Tarailo’s study, it appears that, government funding for the arts, 
preservice curriculum development, and school board support needs to change in order to 
sufficiently prepare preservice teachers to effectively teach Art. Tarailo suggests that 
unless changes are made in preservice Art education, universities will continue to train 
teachers as they have in the past, and pre-service teachers will continue to be ill equipped 
to teach Art.
Russell-Bowie (2004) discussed six specific problems with teaching the Arts: lack 
of knowledge of the curriculum; lack of time to prepare; perceived lack of time in a 
school day; lack of priority for Arts education; lack of personal experiences in the Arts; 
and the lack of adequate resources within the schools. Russell-Bowie examined
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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preservice teachers’ perceptions of those problems and compared them across five 
countries. The participants were 936 preservice generalist teachers from Australia (n = 
385), Namibia (n = 187), South Africa (n = 254), USA (n = 59), and Ireland (n = 51). 
Participants completed a survey instrument that covered the four strands of the Creative 
Arts (Music, Dance, Drama and Visual Arts). Russell-Bowie found that these problems 
were universal among preservice teachers’ perceptions and concerns across the five 
counties considered.
These kinds of problems prompted The University of Western Sydney to redesign 
their Creative Arts subjects to support preservice generalist teachers to integrate the Arts 
with other subjects (Russell-Bowie, 1996). Within the undergraduate generalist Bachelor 
of Teaching course the Creative Arts were taught over two semesters, integrated with 
English one semester, and Mathematics the next. Music and Visual Arts were allocated 
13 hours each semester and drama was allotted 4 hours. Within this limited time only 
essential concepts relating to each of these strands were covered, but students 
experienced classroom activities that showed how generalist teachers could implement 
the Creative Arts in their classroom. This was not the ideal situation given the specialist 
nature of each of the strands of the Creative Arts. However, research comparing student 
teachers’ self-concept as teachers of music with their self-concepts of teachers of other 
subjectssuggest that The University of Western Sydney’s redesigned system was 
effective (Russell-Bowie, Roche, and Marsh, 1995). Although Visual Art was not among 
the courses in question for this particular study, Music was; this may be considered as a 
subject-specialized parallel for Visual Art. A questionnaire was administered three times 
to 115 first year primary teacher education students on week 1, week 7, and week 14 in
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order to track any changes to self-concept. A second group of 90-second year students 
completed the survey for comparison purposes with respect to week one. First year 
student teachers saw themselves as “broad spectrum” or generalist teachers rather than 
specialists in any individual subject. A comparison of weeks 1 and 7 indicated significant 
differences in their teaching self-concepts (F < .01). There were significant differences 
between each of the self-concept scores within different subject areas when comparing 
week one and week seven (F <  .01). The students’ self-concepts as teachers of music 
increased the most of all the subject areas. The initial self-rating was a mean of 5.32 and 
rose to 6.10 and it further increased from week 7 to week 14 with a culminating mean of 
6.51. None of the other subjects had the same dramatic increase. It should be noted the 
Music self-concept was the lowest of all the subject areas in week 1 and that the time 
allotted to Music education was much less than that of other subjects (English = 26 hours; 
Mathematics = 26 hours; Science and Technology = 26 hours; Human Society and Its 
Environment = 26 hours; Personal Development/Health/Physical Education = 26 hours; 
Visual Arts =11 hours; Drama = 4 hours; and Music = 11 hours). Further, the general 
self-concept of the second year teachers was higher than any of the self-concept ratings 
for individual subject areas than that of their first year counterparts throughout the weeks 
therefore indicating that by the time student teachers are in their second year of training 
they feel much more confident as generalist teachers.
In Process Logbooks, which were kept throughout the study, preservice student 
teacher reflections clearly described profound effects after taking part in the arts and each 
student had made significant changes in their own attitudes and procedures in relation to 
teaching the Creative Arts. Preservice teachers’ practicum students were said to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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demonstrate improved skills, knowledge, and attitudes within the integrated academic 
and arts models. Having concluded that little attention has been paid to the study of 
teaching self-concept even though it is a positive outcome as well as it mediates other 
positive outcomes, Russell-Bowie, Roche, and Marsh (1995, p. 11) added that when 
student teachers gain the competence necessary to feel confident they are more likely to 
be effective teachers.
A study on the beliefs of preservice teachers toward art education (Grauer, 1998, 
p. 351), posited that beliefs and attitudes about nature and content of a discipline are 
powerful influences on the practice of future teachers. The ultimate purpose of the 
investigation was to supersede a description and interpretation of the problem of the 
study to suggest grounded theoretical and practical research implications for Art teacher 
education. A framework was studied based on the responses of all preservice teachers 
(130) enrolled in a one-year elementary (generalist) or secondary Art (specialist) teacher 
certification program. The questions included:
1. What beliefs do prospective teachers hold toward Art education, on a 
continuum between child centred and subject centred, prior to, and 
following, teacher practicum?
2. What factors do prospective teachers as influencing the formation of 
these beliefs report? (i.e. background, gender, age, previous courses).
3. Which beliefs were fostered in their teacher education programs?
4. Which beliefs were challenged in their teaching education programs?
5. What relationships are apparent between prior beliefs and classroom
practice (p. 352)?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
15
The survey instrument contained 60 Likert-type items designed examine the degree to 
which the respondent was influenced by subject-centred beliefs or child-centred beliefs 
about Art education. In addition, observation and interviews with a sample of four 
elementary generalists and four secondary specialists, took place during weeks 13 and the 
last term of course work.
Findings supported the premise that generalist preservice teachers demonstrated a 
strong need for subject matter knowledge in Art education. The conceptions of 
themselves as competent in Art strongly affected their beliefs toward art education. 
Further, it is believed that preservice teachers have a responsibility to develop a belief 
system of values and theories beyond a skills and knowledge base, in order to avoid the 
replication of their own Art education. The instructors of the methodology courses were 
faced with competing demands from other components of the program, large class size, 
and limited time with the students. At the time of study, cross-curricular coordination of 
the methods courses was non-existent. The researchers’ suggested implications included 
the need for study of long-term affects of teacher education on beliefs.
Dorn (2002) found that a high percentage of students across America could not 
successfully fulfill Art curriculum requirements such as describing compositions, 
manipulating plasticine and wire to create a sculpture, or even identifying contemporary 
Western works of Art. Dorn identified the problem to be the result of more than just ill- 
prepared teachers. It is commonplace for generalist teachers to drop the arts from their 
timetables, before any other course, to compensate for interruptions to weekly schedules. 
Teachers reported that Art is noisy, messy, and requires specialized skills to teach. 
Instructional hours in the creative arts have been significantly decreased and Music,
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Visual Art, Drama, and Dance are often grouped together as one subject, and rarely use a 
developmental activity approach. While there have been considerable advancements with 
respect to curriculum development, the challenge lies within the interpretation of those 
documents, instruction, resources, teacher preparation, scheduling, and expertise.
A current study through the University of British Columbia addresses this issue 
through a three-phase study described as:
Phase I: The construction of comprehensive profiles of the 1400 school advisors that the 
University of British Columbia draws upon each year to work with their elementary, 
middle school, and secondary student teachers,
Phase II: An in-depth analysis of the pedagogy of 10 UBC school advisors through the 
use of advisor-led stimulated video recall sessions as they work with student teachers 
over the course of a 13-week extended practicum, and
Phase III: The development of professional development framework that will facilitate 
and support the work of school advisors.
Theories and Models o f Self-Concept 
Of all the perceptions we experience, none has more impact on us than the 
perceptions we hold of ourselves (Purkey, 1988). Within the confines of educational 
research, much attention has been placed on the study of self-concept as a useful 
psychological construct in understanding a wide variety of behaviours (Bums, 1979; 
Coopersmith, 1967; Gergen, 1971; Rosenberg, 1979; Wylie, 1974, 1979) Further, 
Mclnemey, Yeung, and Russell-Bowie (1999) assert that a thorough understanding of 
self-concept in Art is essential in order for positive changes to be made within our 
education systems.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
17
The concept of self was mainly a discussion for philosophers, religious thinkers, 
politicians, and more recently, psychologists and educators. Purkey (1988) cites 
Descartes and Freud as being pioneers in the understanding of self-concept. Moreover, he 
believes that Rogers (1947) was significant in upholding the idea that there is a 
fundamental human need for a positive view of self, both from others and from oneself, 
and that there is an innate desire toward self-actualization. The development of that 
actualization is allowed and encouraged by a welcoming surrounding (Purkey & Schmidt, 
1987). Hattie (1992) suggests that humans have always been interested in the 
interpretation of themselves. Hattie (1992) differentiated between the theory of self- 
concept as more general and the model of the dimensionality of self-concept as a more 
particular inspection mode, therefore more definitive.
Purkey (1988) identified the basic assumptions of the model of self-concept to be 
Learned, Organized, and Dynamic. Because self-concept is not instinctive in nature, it 
holds infinite occasion for development and actualization (Shavelson & Bolus, 1982) and 
it is not an innate characteristic, but rather learned through experience and sensory input 
(Bums, 1982). Purkey (1988) theorized that perceptions were one’s own view of self; 
that there were differing degrees of clarity involved in these perceptions based on time; 
that emotional instability occurred when one’s self-concept was consistently threatened; 
and that faulty thinking patterns created negative self-concepts. Despite the internal 
nature of self-concept, Hattie (1992) agreed that ultimately it is not a phenomenon that is 
formed in isolation. The expectations and evaluations of ones self were key to its 
arrangement.
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Purkey (1988) believed that self-concept required consistency and stability.
Purkey held that the more centralized a belief system was about one’s self, the more 
resistant it was to change. The self-as-doer allowed for analytic perceptions along this 
approach. Finally, self-concept was identified as multi-dimensional with intertwining 
between those levels of that multidimensionality.
A dynamic self-concept, Purkey’s third classification (1988), sees the world in 
relation to one’s self, through a continuous process and independent from physical well­
being; and self-protective against loss or lowering of self-concept. Martin, March, and 
Debus (1999) identify self-handicapping and defensive pessimism as strategies aimed at 
protecting one’s self-concept. Self-handicapping refers to the choice to deflect the cause 
of failure away from one’s own competence to an identified external obstacle, while 
defence pessimism describes the setting of unrealistically low goals for one’s self.
Shavelson, Hubner, and Stanton (1976) conceptualized self-concept as the 
organization of an individual’s self-perceptions into diverse aspects that include 
academic, social, and physical. These dimensions were viewed as hierarchical with the 
general self-concept at the apex. According to this model, self-concept in a specific 
situation would influence self-concept in a broader situation, which in turn would 
influence the general self-concept. Alternatively, the positive general self-concept of an 
individual may not influence a specific situational self-concept. Similarly, Marsh and 
Shavelson (1985) proposed an internal/external frame of reference model with seven 
features vital to a definition of the construct of self-concept: it is organized or structured; 
it is multi-dimensional, with each dimension reflecting an individual or groups’ self­
referent category system; it is hierarchical, with personal behaviour in specific situations
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at the bottom, broad inferences about the self in the mid section, and global or general 
self-concept at the apex; general self-concept is stable, but as one descends the hierarchy, 
self-concept becomes more situation specific, and thereby less stable; self-concept 
becomes increasingly multidimensional as one grows older; self-concept has both a 
descriptive and an evaluative aspect, and individuals may weight dimensions 
differentially; and self-concept can be differentiated from other constructs such as 
achievement or fitness.
Marsh (1986) synthesized research finding by Shavelson et al. (1976) and 
Shavelson & Bolus (1982). To account for extreme separation of math and verbal self- 
concepts and their relations to math and verbal achievements, Marsh developed a new 
internal/external model in which high achievement in one academic domain should 
positively influence self-concept in that domain, but it could exert a negative influence on 
academic self-concept in another academic domain (Marsh, 1986; Plucker & Stocking, 
2001).
Festinger’s (1954) social comparison theory argued that people utilize significant 
individuals in their surroundings as frames of reference with which to assess themselves. 
This served as the basis for Marsh’s (1993) internal/external model in which students not 
only compared their own achievement within subjects, but within their peer groups as 
well. Marsh asserts that because students have different frames of reference, the same 
objective indicators of achievement would likely lead to diverse perceptions of academic 
competence.
A number of studies have been conducted on the effects of the process of social 
comparison on the formation of academic self-concepts within the school environment
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(Marsh, & Hau, 2003, p. 369). The process was referred to as the “big-fish-little-pond- 
effect (BFLPE).” This occurs when students exhibit lower academic self-concepts 
following comparisons of themselves with more able students, and higher academic self- 
concepts following comparisons with less able students. Academic self-concept has been 
shown to be a significant predictor of academic achievement (Lyon, 1993; Marsh, 
Chessor, Craven & Roche 1995; Wigfield & Karpathian, 1991). However, it is negatively 
related to the average achievement level in a school (Marsh, 1987). This gives rise to the 
theory that students’ academic self-concepts are determined by their perceptions of their 
ability in an area as well as their assessment of their academic standing compared to their 
peers. Lyon (1993) stated, that as much as one third of the variance in achievement can 
be accounted for by academic self-concept alone. McCoach & Siegle, (2002) suggested 
that it was approximately 20%.
Although the causality may be debatable between academic self-concepts and 
academic achievement, some evidence supports that academic achievement is 
significantly influenced by prior academic self-concept (Marsh, 1990; Marsh & Yeung, 
1997). Prior academic self-concept, however, did not weigh as heavily on subsequent 
academic achievement (Marsh & Yeung, 1997).
Summary
The following five themes have emerged from this survey of the literature, that 
together support the idea that raised competence can mean higher Art self-concepts, 
which can translate to effective generalist teachers of the Arts.
• Curriculum is something to be questioned and developed according to the 
needs of those involved at every level of education.
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• Low self-concepts will lead to generalist teachers perpetuating past 
experiences in Art education.
• Competence/high self-concepts can/must be developed during preservice 
training through personal development of knowledge and belief systems.
• Self-concept, although complex, is a useful tool in understanding a wide 
variety of behaviours
• Sound conclusions regarding self-concepts within the world of Art (as 
makers, judges, and enjoyers) can be made using domain specific self- 
concept inventories.
Research Question and Hypothesis 
Generalist teachers of grades seven and eight, with initiative, may in fact learn a 
great deal about Art. They may or may not, however gain a high level of confidence 
when it comes to instruction. Or, conversely, they may learn a lot about Art instruction, 
but may lack confidence when it comes to Art practice and theory. Understanding 
curriculum expectations, covering material from three strands, and reinforcing analysis of 
student work can be strenuous on a teacher with an art degree. Mandated curriculum does 
not equal improved education in the Arts. The largest impediment of the mandate 
becomes consistency.
Raised competence is key to building positive Art self-concepts, which can 
translate to effective generalist teachers of the Arts. Two elements are at the core of 
teacher Art self-concepts: understanding of knowledge base, and belief systems with 
values and theories within the Arts.
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It is determined that there will be a statistically significant relationship between 
teacher art self-concepts and their student’s art self-concepts at the intermediate level. If 
this is so, then investigations into teacher Art self-concepts may lead to an understanding 
of specific areas in which support is needed to develop competency in generalist teachers. 
Any attempts to improve Art instruction for preservice through to inservice teachers 
could be established, markedly measured over time, modified where needed, and 
respectively re-evaluated though results of Art self-concept inventories. Moreover, 
correlation of teacher Art self-concepts with student Art self-concepts could delineate any 
affects teachers may have on their students and in turn identify needs for support. 
Effective generalist teachers could more successfully impart the Arts curriculum to their 
students with the consistency our mandate has set forth.
The purpose of this study is to investigate teacher Art self-concepts and the extent 
to which teachers’ art self-concepts compare to their students’ art self-concepts. The 
primary research questions for this study are “How do teachers feel about themselves in 
the world of Art?” And “Is there a statistically significant relationship between the art 
self-concepts of intermediate teachers and their students?”
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CHAPTER III
METHODOLOGY
The purpose of this study is to investigate generalist Art educators’ Art self- 
concepts and the extent to which their art self-concepts compare to their students’ art self- 
concepts. This chapter describes the methodology used in this study, defines the 
population, identifies the participants, and describes the instruments used to assess their 
Art self-concepts. Design and conduct of the study, as well as the response rate, will be 
discussed.
Subjects
The area of investigation was a mixed urban, rural and suburban border school 
district in southern Ontario. An intermediate art teacher at each of the possible 53 schools 
was invited to complete a teacher Art Self-Concept Inventory (ASCI). Of a possible 53 
participants, 27 consented to participation. Each participating teacher was asked to have 
one of his or her classes, either grade 7 or 8, take part in the research as well. The 
schools represented 8 low, 17 mid, and 2 high socio-economic populations. Significant 
cultural and ethnic backgrounds were apparent in five of the participating school 
populations. Canada is a multicultural, multiracial and multi-faith society. The county, in 
which the participating school board is situated, is the fourth most culturally diverse 
municipality in Canada. This school board reflects this diversity. The schools involved in 
this study are culturally diverse with students from (countries)(or regions) India, the 
Middle East, Africa, Asia etc. as well as Canada. Further implications for this board can 
be considered, however, results may only be paralleled to similar populations in order to 
draw conclusions toward necessary changes or developments.
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Instrumentation
The ASCI (see Appendices C and D) was used in both its original form and in an 
adapted form in this study. Permission to use the inventory and the adapted form was 
granted by King through a telephone conversation in April of 2005. The Art Self-Concept 
Inventory (ASCI), developed by A. King in 1983, in its original form was used to 
measure students’ Art self-perceptions in school. The ASCI explores Art-self concept 
through three subscales: Art making, Art judgment, and Art enjoyment. The ASCI is a 
49-item test consisting of a short description of hypothetical Art situations stated in the 
second person. This was done to make the imagery concrete and personal to facilitate the 
subjects’ identification with the situation. A 4-point Likert-type scale, ranging from 
negative to positive descriptors, allows the subjects to identify the magnitude with which 
they identify. Each item is plainly labeled with all four alternatives to clarify the meaning 
of the situation. The ASCI takes approximately 15-20 minutes to complete. It is scored 
through a summative rating method. Each item is assigned a value of 1 to 4 points, and 
all response scales are added.
The instrument has been found to be high in reliability and validity (King, 1983) 
with a sample study that was large and varied in terms of socio-economic status, racial 
and ethnic representation, and educational variables. The instrument possesses content 
validity as the items in the scale present a range of unidimensional art experiences (i.e., as 
maker, as judge, and as enjoyer of Art). King states (1983, p. 9) that construct validity of 
the ASCI was statistically estimated using factor analysis with reference to Bohmstadt 
(1970). In addition, it appears that all items over the three domains consistently 
distinguish between subjects who have high self-concepts in the area of art and those who
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do not. Further, King describes equilibrium amid in-school and out-of-school activities 
to decrease response bias toward school-related activities (King, 1983, p. 6).
The adapted form, modified by the researcher, is to be used by the teachers to 
measure their Art self-concepts in each of the domains as well. This instrument included 
simple word changes within the scenarios to create a more relevant question for the 
teachers.
Design and Procedures 
This study represents a quantitative correlation design (Fraenkel & Wallen, 2003). 
The data obtained from teacher ASCIs is described in order to understand the level of 
confidence sample teachers have within the Arts. Overall total and subgroup domain 
totals are described based on the data’s arrangement into mean, median, and mode. 
Further, inferential statistics, used to seek means and Pearson Product-moment 
coefficients determine the degree of relationship that exists between variables within the 
data obtained from the teacher and student ASCIs. There was no manipulation of the 
variables.
Approval for this study was obtained from the University of Windsor Ethics 
Committee (see Appendix E) and from the participating school board (see Appendix F).
A letter was sent to the principals of all schools fitting the desired profile (N= 53) in bulk 
Intranet e-mail format. Concise details of the procedures were included in the brief letter. 
The principals were made aware of the immediate benefits of participation in the study. 
The researcher for teachers’ use provided accompanying curriculum-based lesson plans. 
These lesson plans culminated in student assessments and promoted student-reflection on 
their Art self-concepts. The principals were apprised of permission from the school board
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Research and Ethics Committee and the following attachments were included in a 
portable document format for comprehensive examination:
• Student Art Self-Concept
• Teacher Art Self-Concept
• Letter of Consent to Principal (see Appendix G)
• Letter of Consent to Teachers (see Appendix H)
• Letter of Information for Consent to Participate in Research (see Appendix I)
• Consent to Participate in Research (see Appendix J)
• Letter of Information for Consent/Assent to Participate in Research (see Appendix 
K)
• Consent/Assent to Participate in Research (see Appendix L)
• Assent for Elementary School Children (see Appendix M)
• Future e-mail and fax reminders to be sent to teachers (see Appendix N, O)
Once the principals’ approval was obtained, individual teachers were contacted
through the staff intranet system and sent a standard letter introducing the study; offering 
a Visual Art lesson plan that was linked with the study; offering a letter of 
commendations; and requesting a response (see Appendix P).
All preceding attachments were sent to the teachers as well. Those teachers interested 
in participating were assigned a group number and sent a further communication through 
the Intranet system (see Appendix Q). Teachers of groups 1-14 were advised to complete 
the teacher survey before students did. Teachers of groups 15-30 were advised to 
complete the teacher survey after students. The latter group of teachers, groups 31 
through 47, were specifically asked to consider the comment section at the end of the
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survey as a chance to give way to suggestions, implications, their feelings about art 
education and the curriculum, and student concerns from their perspective.
The participating teachers were asked to complete the ASCI privately. The 
surveys were completed online. They resided on the participating school board server. 
The ASCIs were made available to the participating schools once the school board 
activated the website address. A teacher administered the student surveys. Both the 
teacher and student ASCIs are 49-item tests containing short descriptions of hypothetical 
situations. Any student needing the questions read was accommodated in order to reduce 
problems due to reading comprehension capabilities. The survey was estimated to take 
approximately 15-20 minutes to complete. The participants logged in to complete the 
survey and selected a submit option at the end in order to transfer the data. In an attempt 
to reduce the social desirability response bias (Thorndike & Hagen, 1977), instructions on 
the survey stated the guarantee of confidentiality and non-judgement of subject 
responses, and that participation was voluntary and participants were free to withdraw 
from the study at any time.
Teachers were sent a clearly marked return envelope for the consent and assent forms. 
Each envelope included a gentle reminder letter thanking participants, asking for the 
electronic submission of questionnaires, reminding them of commendations to follow, 
and offering any further assistance to successfully complete the process (see Appendix 
R). As anticipated, additional reminders (Appendices N and O) were required in an effort 
to optimize the response rate. The additional communication was required by the 
researcher to remind teachers of the deadline to participate in the study. The formal e- 
mail was used on four occasions and the fax was used on two occasions. The completed
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surveys were compiled in a master spreadsheet at the board office by the computer 
consultant and sent as a data file to the researcher through the school board Intranet email 
system.
Data Analysis
All data was analyzed using Statistical Package for the Social Sciences (SPSS 
version 15). Each teacher score was correlated with their students’ scores and the resulting 
correlation coefficients were calculated to indicate the degree of relationship that existed 
between the variables. Further correlations were made including: making art, judging art 
and art enjoyment sums for all students with the sums for all teachers; and years of 
teaching, years of teaching art, the difference of the years of teaching; and years of 
teaching art with the teachers’ making art, judging art and art enjoyment sums. The latter 
correlations were completed to posit further relationship direction or meaning. Data for 
some of the correlations was gained through an additional set of questions at the top of 
the teacher survey. The teacher, to allow for subgroupings at the time of data analysis, 
completed the section by answering the situation that best suited their experiences.
Response Rate
Although initial contact with teachers proved positive (N  = 47), the final number 
of participants, while still representative of the population, was substantially less (N =
27). All participating teachers had students complete the surveys. The number of students 
that consented to completed art self-concept inventories per teacher group ranged from 2 
to 29, with an average being 13.5 students completing an Art self-concept inventory per 
teacher group.
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CHAPTER IV 
FINDINGS
The purpose of this study is to investigate teachers’ Art self-concepts and 
the extent to which those compare to their students’ Art self-concepts. The primary 
research questions for this study are “How do teachers feel about themselves in the world 
of Art?” and “Is there a statistically significant relationship between the Art self-concepts 
of intermediate teachers and their students?” Data are presented in table format 
accompanied by interpretation. The limitations of the study are also stated.
Teacher scores were sought in each of the subgroups: making Art (TMA), judging 
Art (TJA), and Art enjoyment (TAE). Each of the first subgroups was comprised of 16 
questions and the third of seventeen. All survey questions contained Likert-type options 
ranging from 1 to 4. Therefore the minimum and maximum scores, or sums, in each 
subgroup are: 16/64, 16/64, and 17/68 respectively. Tables 1 through 3 show the spread 
of scores to be representative of a very mild bell curve for making Art, a shallow wave of 
lows and highs forjudging Art, and somewhat of a combination of the two for Art 
enjoyment. Teachers, in general, demonstrate a broad range of Art self-concepts within 
each of the subgroups.
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Table 1
Cumulative Teacher Self-Concept Scores in Art Subgroups
a. Making Art b. Judging Art c. Art Enjoyment
TMA sum / % TJA sum / % TAE sum / %
22 1 3.7 24 1 3.7 19 1 3.7
25 1 3.7 27 1 3.7 20 1 3.7
29 1 3.7 34 1 3.7 21 1 3.7
32 1 3.7 36 2 7.4 27 7.4
33 1 3.7 38 1 3.7 28 1 3.7
34 1 3.7 40 1 3.7 29 1 3.7
35 1 3.7 41 1 3.7 30 1 3.7
40 7.4 43 2 7.4 34 1 3.7
42 1 3.7 46 1 3.7 35 7.4
45 1 3.7 47 3 11.1 36 7.4
47 2 7.4 48 1 3.7 37 1 3.7
48 2 7.4 49 1 3.7 39 1 3.7
49 2 7.4 51 2 7.4 43 1 3.7
51 3 11.1 52 2 7.4 45 7.4
52 1 3.7 54 1 3.7 48 1 3.7
53 1 3.7 55 2 7.4 49 1 3.7
54 3 11.1 56 1 3.7 50 1 3.7
56 1 3.7 57 1 3.7 51 1 3.7
59 1 3.7 60 1 3.7 53 1 3.7




A deeper look into teacher Art self-concepts required the grouping of teachers 
according to their personal Art education experiences, and a comparison of those 
subgroup sums. The following table illustrates those findings. First, the total means for 
each subgroup in each category were found. The undergraduate category is notably above 
the average means in each subgroup with the TMA sum at 50.62 or 79.1%, the TJA sum 
at 52.25 or 81.64%, and the TAE sum at 47.37 or 69.67%. Next, the teachers with
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graduate education in Art show the TMA and TJA sums to be above total average means 
with 46.66 or 72.9% and 47.33 or 73.96% respectively. The TAE sums were below the 
total average means. Teachers with only elementary or secondary Art education 
experience had mean scores below the total averages in every case. It should be noted 
that the teachers among the elementary group had higher mean scores than those of the 
secondary group.
Table 2
Visual Art Education Experience Groups with Subgroup Mean Scores
Visual Art Course Level TMA sum TJA sum TAE sum
Elementary M 42.77 45.77 37.55
n 9 9 9
SD 8.58 7.01 8.27
Secondary M 32.50 34.00 31.50
n 4 4 4
SD 12.12 10.55 17.71
Undergraduate M 50.62 52.25 47.37
n 8 8 8
SD 5.70 7.16 10.25
Graduate M 46.66 47.33 37.83
n 6 6 6
SD 9.15 8.38 13.89
Total M 44.44 46.29 39.62
n 27 27 27
SD 10.01 9.47 12.39
The following are the summarized cumulative results of the student scores in each 
of the three domains: Making Art (MA), Judging Art (JA), and Art Enjoyment (AE) 
respectively. Each of the first subgroups was comprised of 16 questions and the third of 
seventeen. All survey questions contained Likert-type options ranging from 1 to 4.
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Therefore the same minimum and maximum scores as the teachers apply. The summaries 
were based on natural breaks or grouping of scores.
Table 3
Score Ranges o f Student Sums in Making Art








Note that 6.7% is at high score of making Art at 46-47 (n -  24) with a possible 
high score of 64.
Table 4
Score Ranges o f Student Sums in Judging Art








This table shows the high scores at 48-49 with 7.0%-7.5% (n = 25-27).
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Table 5
Score Ranges o f Student Sums in Art Enjoyment













A wave of high and low appeared throughout the entire table of score results for 
Art enjoyment. A table in which individual teacher sums were subtracted from their 
students’ sums demonstrated an overall mean comparison in which students rated 
themselves higher than their teachers. The results show that in 44 of the 81 possible 
situations of subgroup comparison, students graded themselves higher (54.32%).
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Table 6
Mean Comparisons o f Individual Groupings: Teacher/Students
Group MA Comparison JA Comparison AE Comparison
M -5.50 -6.00 -7.50
1 n 2 2 2
SD 9.19 2.82 21.92
M 20.00 24.66 27.33
2 n 3 3 3
SD 16.64 12.70 26.27
M 8.50 1.83 6.33
4 n 6 6 6
SD 5.08 4.11 12.35
M -5.00 -2.65 14.82
8 n 23 23 23
SD 11.76 12.24 14.16
M -4.33 -13.33 0.75
10 n 12 12 12
SD 6.06 8.08 11.90
M -2.88 0.60 11.00
11 n 25 25 25
SD 5.63 5.75 8.77
M -7.38 -3.76 -8.15
12 n 13 13 13
SD 8.13 7.70 11.82
M -7.00 -10.50 -2.00
16 n 2 2 2
SD 8.48 9.19 11.31
M -14.20 -12.60 -21.00
19 n 10 10 10
SD 7.49 4.27 8.16
M -10.86 -12.53 -14.46
20 n 15 15 15
SD 7.60 12.72 15.29
M 23.55 16.55 16.33
22 n 9 9 9
SD 5.10 8.51 13.13
M -4.00 -7.50 0.16
23 n 12 12 12
SD 5.41 8.33 11.07
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Mean Comparisons o f  Individual Groupings: Teacher/Students (continued)
M 1.90 -1.10 16.10
26 n 10 10 10
SD 6.15 5.93 9.21
M -3.12 3.32 8.80
27 n 25 25 25
SD 7.00 8.47 9.40
M 16.00 13.37 20.25
28 n 8 8 8
SD 5.97 5.55 7.02
M -2.16 -8.75 1.91
30 n 12 12 12
SD 6.83 6.75 7.86
M 7.85 -0.42 2.28
32 n 7 7 7
SD 5.81 9.07 13.36
M 5.60 -2.39 12.56
35 n 23 23 23
SD 6.91 8.91 13.46
M -2.80 -1.20 -10.40
36 n 5 5 5
SD 4.08 4.08 8.87
M 9.85 10.07 13.14
37 n 14 14 14
SD 4.88 6.58 7.60
M 1.71 8.71 16.28
38 n 14 14 14
SD 9.77 9.85 11.30
M 9.31 4.72 5.68
40 n 29 29 29
SD 11.99 12.69 14.41
M 16.00 5.63 11.36
41 n 11 11 11
SD 6.35 6.16 8.88
M -8.15 -5.21 -1.05
42 n 19 19 19
SD 10.66 10.45 16.47
M 29.33 25.33 30.83
43 n 12 12 12
SD 5.44 6.31 11.45
M 3.33 3.33 17.25
44 n 24 24 24
SD 7.37 7.34 9.07
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Mean Comparisons o f Individual Groupings: Teacher/Students (continued)
M  -10.46 -11.46 -22.30
47 n 13 13 13
SD 9.29 10.50 13.03
M  1.59 0.41 6.52
Total N  358 358 358
SD 12.64 12.37 16.67
Total group means were sought. All Teachers’ Making Art sums (TMA sum) 
were subtracted from all students’ Making Art sums (MA sum). The same was done for 
judging Art (TJA sum, JA sum) and Art enjoyment (TAE sum, AE sum). The means in 
all situations was positive, indicating that students are grading themselves higher than 
their teachers. To further clarify, individual group investigation and analysis was done. It 
was not the case that a larger number of students were in groups with teachers who 
graded themselves lower than average.
Table 7
Mean Comparison o f Teachers and Students
Source N Minimum Maximum M SD
Making Art 358 -35.00 37.00 1.59 12.64
Judging Art 358 -40.00 36.00 0.41 12.37
Art Enjoyment 358 -40.00 43.00 6.52 16.67
Interval variables among the data were then correlated to identify the degree to 
which they were linked. Pearson product-moment correlation coefficient tests were 
initially employed. The correlation coefficients were used to determine the degree of 
relationship that exists between the variables. The students’ making Art and judging Art
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scores were all negatively correlated with the teacher scores. Students’ Art enjoyment 
self-concepts showed almost no affected by the teachers in general. The students’ scores 
all correlated in a positive mode and with high significance (p = < .001). In terms of the 
teachers’ scores, they also correlate positively with high significance (p = < .001).
Table 8
Correlation Between Teacher and Student Sums













JA sum r 0.78** 1 0.62** -0.08 -0.03 -0.08
P 0.00 0.00 0.09 0.48 0.11
AE sum r 0.69** 0.62** 1 0.00 0.02 0.00














r -0.04 -0.03 0.02 0.84** 1 0.76**
P 0.40 0.48 0.69 0.00 0.00
TAE sum r -0.07 -0.08 0.00 0.72** 0.76** 1
P 0.14 0.11 0.93 0.00 0.00
Note. N=  358.
*p < 0.05 two-tailed. **p< 0.01, two-tailed.
To test the effects of the teachers’ years of teaching on the self-concepts of the 
students, one-way factor analysis of variance ANOVAs was performed. Teachers were 
divided into groups according to natural distribution and groupings of scores. No 
significance was apparent when considering the years of teaching or the years of teaching 
Art separately.
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Table 9
Years o f Teaching Grouped
Source SS d f MS F P
Between Groups 172.21 2 86.10 1.28 0.27
MA sum Within Groups 23747.21 355 66.89
Total 23919.43 357
Between Groups 84.16 2 42.08 0.51 0.59
JA sum Within Groups 28816.77 355 81.17
Total 28900.93 357
Between Groups 57.98 2 28.99 0.18 0.83
AE sum Within Groups 55937.41 355 157.57
Total 55995.39 357
Table 10
Years o f Teaching Art Grouped
Source SS d f MS F P
Between Groups 30.93 2 15.46 0.23 0.79
MA sum Within Groups 23888.49 355 67.29
Total 23919.43 357
Between Groups 149.36 2 74.68 .92 0.39
JA sum Within Groups 28751.57 355 80.99
Total 28900.93 357
Between Groups 622.14 2 311.07 1.99 0.13
AE sum Within Groups 55373.25 355 155.98
Total 55995.39 357
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When analyzing the means, it was discovered that the longer a teacher has been 
teaching the lower the scores in the area of Art making (M= 44.19 and SD = 9.75), Art 
judgment (M= 46.00 and SD = 9.92), and Art enjoyment (M= 43.38 and SD = 15.62). 
Table 11
Comparison o f Years o f Teaching Means
Teacher Groupings MA sum JA sum AE sum
M 46.61 46.61 44.65
1.00 n 299 299 299
SD 8.06 8.95 12.32
M 47.45 48.15 43.75
2.00 n 33 33 33
SD 7.89 8.80 11.90
M 44.19 46.00 43.38
3.00 n 26 26 26
SD 9.75 9.92 15.62
M 46.51 46.71 44.48
Total N 358 358 358
SD 8.18 8.99 12.52
The correlation between years of teaching and years of teaching Art in the area of 
Art enjoyment was significant (F (2, 355) = 5.647,/? .004). Art making and Art 
judgement showed no significant relationship.
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Table 12
Years of Teaching vs. Years of Teaching ArtjTwo Groups)
Source SS d f MS F P
Between Groups 281.87 2 140.93 2.11 .12
MA sum Within Groups 23637.55 355 66.58
Total 23919.43 357
Between Groups 119.27 2 59.63 .73 .4
JA sum Within Groups 28781.66 355 81.07
Total 28900.93 357
Between Groups 1726.50 2 863.25 5.64 0.00
AE sum Within Groups 54268.89 355 152.87
Total 55995.39 357
Teachers were grouped based on the number of years they had been teaching Art 
within their careers. The means were then analysed. The results show the longer a teacher 
has been teaching Art within their career the better the mean scores for making Art (M= 
47.85 and SD = 5.81) and Art enjoyment (M = 47.28 and SD = 13.36). Further, when a 
teacher has been teaching Art the least amount of their career, their Art judgment scores 
were highest (M= 46.57 and SD = 9.07). The means for Art enjoyment were substantially 
lower than all scores where a teacher has taught Art moderately throughout their career 
(M=  40.44 and SD = 14.27). The culminating point is that all scores were higher for 
groups 1 and 3, or those teachers who teach Art rarely or very often, possibly even full 
time.
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Table 13
Means Comparison Based on Years o f Teaching Art Within Teaching Career
Teaching Art Groupings MA sum JA sum AE sum
M 46.96 47.03 45.62
1.00 n 270 270 270
SD 7.46 8.37 11.71
M 44.88 45.65 40.44
2.00 n 81 81 81
SD 10.27 10.8 14.27
M 47.85 46.57 47.28
3.00 n 7 7 7
SD 5.81 9.07 13.36
M 46.51 46.71 44.48
Total N 358 358 358
SD 8.18 8.99 12.52
Subsequently, the difference in the years a teacher has taught and the years they 
have been teaching Art were analyzed. The teachers were divided into 2 groups for 
analysis. The groups were separated based on a natural distribution of the numbers within 
the numbers that were near the mid point. The means showed evidence that the bigger the 
difference in years the lower the mean scores in making Art (M= 45.12 and SD = 10.00), 
judging Art (M= 45.72 and SD = 10.67) and Art enjoyment (M= 40.98 and SD = 14.25). 
It should be noted that the larger the difference in years teaching and years teaching Art, 
the lower the scores across the board and that Art enjoyment is substantially lower than 
all scores.
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Table 14
Means Comparison for Difference in Years Taught
Difference Groupings MA sum JA sum AE sum
M 46.96 47.03 45.62
1.00 n 270 270 270
SD 7.46 8.37 11.71
M 45.12 45.72 40.98
2.00 n 88 88 88
SD 10.00 10.67 14.25
M 46.51 46.71 44.48
Total N 358 358 358
SD 8.18 8.99 12.52
A Pearson Product-Moment Correlation Coefficient test was run on the years of 
teaching, years of teaching Art, the difference of those years, the teachers’ making Art, 
judging Art and Art enjoyment scores. There was a significant positive correlation 
between: years of teaching and years of teaching Art (r = .641, p  = < .001); years of 
teaching and the difference between the years of teaching and years of teaching Art (r = 
.936, p  = < .001); and years of teaching Art and the difference between the years of 
teaching and years of teaching Art (r = .330,/? = < .001). There was a negative 
correlation between years of teaching and teacher making Art scores (r = -.221 ,P = < 
.001) and years of teaching and the teacher judging Art scores (r = -.142,/? = .007) i.e. 
the longer a teacher has taught the lower their self-concept in making Art and judging 
Art. The positive correlation between teaching Art and making Art (r = .139, p  = .008) as 
well as judging Art (r = .129,/? = .015) described a situation where the longer a teacher 
has taught Art within their career the higher their students’ self-concepts in those areas.
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The negative correlation between the difference in years a teacher has been teaching (in 
general) and the years they have been teaching Art, with making Art (r = -343,p  = < 
.001) and judging Art (r = -.240, p  = < .001) shows that the larger the difference in those 
years the lower the self-concept of those teachers’ students in the areas of making Art and 
judging Art. Making Art, judging Art and Art enjoyment were all positively correlated at 
p  = <. 001.
Table 15
A Correlation o f Years o f Teaching, Years o f teaching Art, the Difference Between Those 
Years and i t ’s Affects on Teachers ’ Making, Judging, and Enjoyment o f Art




















TJA sum r .84(**) 1 .76(**) -,14(**) ,12(*) -.24(**)
P .00 .00 .00 .01 .00
TAE sum r .72(**) .76(**) 1 .026 .10 -.02
P .00 .00 .62 .05 .67
Years r -.22(**) -.14(**) .02 1 .64(**) .93(**)
Teaching P .00 .00 .62 .00 .00
Years r .13(**) ,12(*) .10 ,64(**) 1 .33(**)
Teaching Art P .00 .01 .05 .00 .00
Years r -.34(**) -.24(**) -.02 ,93(**) .33(**) 1
Difference P .00 .00 .67 .00 .00
Note. A  =358.
*p < 0.05 two-tailed. **p < 0.01, two-tailed.
The teachers were then designated into groups where the number of Visual Art 
courses they had participated in throughout their education was the main factor: those 
who had participated in elementary school Art only (9); those with high school Art
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experience (4); those with significant experience in visual Art at the undergraduate level 
(8); and those who were visual Art graduate students (6). Those groups were tested for 
the means. The students of teachers with a secondary level background in Art education 
scored lowest in Art enjoyment (M= 40.97 and SD = 15.12). Students appeared to enjoy 
making Art in general, showing mean scores close to the average mean (elementary M=  
46.70 and SD -  7.39, secondary M  = 45.67 and SD = 10.72, undergraduate M -  46.46 and 
SD = 7.03 and graduate M=  46.81 and SD = 9.19). It should be noted that the mean 
scores are nearly all highest across the board for all subgroups where the teacher has only 
elementary Art experience. The exception is in the making Art subgroup, which is only 
slightly lower than that of the graduate group.
Table 16
Mean Comparison: Elementary, Secondary, Undergraduate, Graduate Art Education
Teacher Groupings MA sum JA sum AE sum
M 46.70 47.53 45.84
Elementary n 150 150 150
SD 7.39 7.83 11.87
M 45.67 45.75 40.97
Secondary n 49 49 49
SD 10.72 11.32 15.12
M 46.46 46.12 45.20
Undergraduate n 91 91 91
SD 7.03 7.86 11.35
M 46.81 46.43 42.98
Graduate n 69 69 69
SD 9.19 10.74 12.90
M 46.52 46.72 44.47
Total N 359 359 359
SD 8.17 8.98 12.50
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No significance was shown when analyzing the effects of mean scores of teachers 
with or without university level education, specifically a Bachelor of Art or Bachelor of 
Fine Art. However, when investigating the mean scores of teachers without university 
courses it is clear that the numbers are higher in making Art (M= 46.98 and SD = 7.44), 
judging Art (M= 47.84 and SD = 7.79) and Art enjoyment (M= 46.17 and SD — 11.99) 
than those with college courses.
Table 17
University Art Education vs. No University Art Education
SS d f MS F P
Between Groups 12.17 1 12.17 .20 .65
MA sum Within Groups 19555.18 327 59.80
Total 19567.35 328
Between Groups 210.89 1 210.89 2.91 .08
JA sum Within Groups 23675.63 327 72.40
Total 23886.52 328
Between Groups 296.51 1 296.51 2.04 .15
AE sum Within Groups 47442.53 i l l 145.08
Total 47739.04 328
Table 18
Mean Comparison o f Those With or Without University Level Art Education
Teacher Groupings MA sum JA sum AE sum
M 46.98 47.84 46.17
1 n 170 170 170
SD 7.44 7.79 11.99
M 46.59 46.23 44.27
2 n 159 159 159
SD 8.03 9.21 12.09
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Mean Comparison o f Those With or Without University Level Art Education (continued)
M  46.79 47.06 45.25
Total n 329 329 329
SD 7.72 8.53 12.06
The effects of teacher participation in Art education workshops on students’ Art 
self-concepts were determined through ANOVA. The results show extremely low 
significance. Note the F value for JA sum is significant (F= .001) showing that teacher 
workshops have made no difference to student self-concept in this area at all.
Table 19
Workshops and Their Affects on Student Self-Concepts
d f  MS F  p
MA sum Between Groups 1 16 40
Within Groups 356 1 U . “ V/67.14 .24 .62Total 357
JA sum Between Groups 1 .10
Within Groups 356 81.18 .00 .97
Total 357





Limitations o f the Study 
The purpose of this study was to determine the existence, nature and degree of 
relationship between an intermediate Art teacher’s ASCI and their students’ ASCls. As a 
correlational study, there are threats to its internal validity (subject characteristics, 
location, instrumentation, testing, and mortality) and external validity (sample selection) 
(Fraenkel & Wallen, 2003).
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A number of variables may have negatively affected internal validity. Maturity, 
attitude, reading ability, and fluency could all be subject characteristics within the 
participating students that could negatively affect internal validity in this study. 
Regardless, their affects should be minimal since participation of the study was 
voluntary. Availability and quality of computer labs in the participating schools, as well 
as variations in the participants’ abilities to use them appropriately, may be an 
influencing variable. The surveys were to be completed throughout the month of June, 
when excessive temperatures may have affected participants’ quality of engagement with 
the instruments. Lastly, bias may have been present when one teacher may have 
implemented the survey more enthusiastically than another.
A total nonresponse of between 10% and 90% was expected (Fraenkel & Wallen, 
2003). To reduce the amount of teacher total nonresponse, teachers were offered letters of 
commendation noting their self-reflective initiative, as well as a curriculum-based lesson 
plan to complete with the participating class. Student nonresponse was mentioned by 
teachers in the comment section at the end of their ASCI and through e-mail contact with 
the researcher. Consent and assent forms to be signed and returned were an obstacle to 
students’ participation. In order to successfully submit the data, all questions had to be 
answered. This negated item non-response. This approach negated item non-response.
A sample of the population from a mixed urban- and rural- school board on the 
Ontario-USA border is represented. Further implications for this board can be considered, 
however results may only be paralleled to similar populations in order to draw 
conclusions toward necessary changes or developments.
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CHAPTERV 
DISCUSSION
Consistency and quality have become the focus of public education in Ontario 
(The Ontario Curriculum: The Arts, 1998). While the Ontario curriculum has become 
more specific and rigorous, the government has not mandated that teachers of 
intermediate-level Art be specialists. This has resulted in a disparity in staffing for 
intermediate-level Art, with some students taught by specialists while generalists teach 
others. This study sought to establish any links between teachers’ and students’ Art self- 
concepts as a basis for improvement implications involving competency, consistency, and 
self-concept issues related to this core problem. Research has proven that competence has 
a positive correlation with self-concept (King, 1983, p. 12) and that self-concept has a 
positive correlation with success or achievement (Guay, Marsh, and Boivin, 2003, p.
134). This investigation into teacher/student Art self-concepts has lead to an 
understanding of specific areas in which support is needed to develop competency in 
generalist teachers and identifies the best circumstances in which the Ontario curriculum 
can be implemented.
The study involved the participation of 27 teachers and 359 students. All 
participants completed on-line Art Self-Concept Inventories (ASCI) through the 
participating board website. The ASCI explores Art-self concept through three subscales: 
Art making, Art judgment, and Art enjoyment. The ASCI is a 49-item test with short 
descriptions of hypothetical Art situations stated in the second person, followed by liker- 
type response scales ranging from negative to positive descriptors. The study is a 
quantitative correlation design, which incorporates descriptive and inferential statistics.
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Teacher scores were obtained and analyzed. Teacher scores were then correlated with 
their students’ scores and the resulting correlation coefficients were calculated to indicate 
the degree of relationship that existed between the variables. Further correlations were 
investigated including: making Art, judging Art and Art enjoyment sums for all students 
with the sums for all teachers; and years of teaching, years of teaching Art, the difference 
of the years of teaching; and years of teaching Art with the teachers’ making Art, judging 
Art and Art enjoyment sums. Anecdotal comments in the final part of the teacher survey 
provided additional illumination to the statistical findings.
Teachers teaching at the elementary school intermediate level generally have 
Junior/Intermediate Bachelor of Education qualifications typically consisting of a single 
course in elementary Art methodology constituting as little as 12 contact hours of 
instruction1. In order to differentiate and better understand the self-concepts of the 
participating teachers in this study, they were designated into groups where the number of 
Visual Art courses they had taken part in throughout their personal education was the 
main factor. The enquiry was based on the assumption that teacher Art self-concepts 
would, on average, differ with the range of individual educational Art experiences of the 
teachers. Four groups arose: 9 teachers had only participated in Art classes while in 
elementary school; 4 participating teachers had taken part in high school Art classes; 8 
teachers had significant experience (average of 7 courses) in visual Art at the 
undergraduate level; and 6 teachers held visual Art graduate degrees.
Understanding the Teacher ASCIs 
The mean scores for each of the four groups were analyzed. The results showed 
that the groups fell into the same ranking pattern when set against the subgroups of Art
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Making, Art judgement, and Art enjoyment. The undergraduate group (8) had the highest 
mean self-concept scores across the board. The group of teachers with graduate degrees 
(6) had the second highest mean self-concept scores in each case. Consistently ranking 
third were the group of teachers who had only elementary school (9) experiences in 
visual Art. Finally, the group with the lowest mean self-concept scores in all subgroups of 
Art self-concept was the group categorized by their secondary school (4) Art experiences. 
The range between the undergraduate group and the secondary group was significant in 
each case. An example is illustrated in the making Art subgroup, the teachers with 
undergraduate Art education showed an average mean Art self-concept score of 50.62 or 
79.1%, while the secondary group showed a much lower score of 32.5 or 50.78%. Like 
Tarailo’s study (2001), generalists with only elementary or high school Art in their 
background feel ill-equipped due to their lack of experience in the “academic” side of Art 
education (i.e. having to read about, write about, and understand information about Art 
and artists).
Further research is needed to clarify the reasons for these patterns of Art self- 
concepts among teachers with varying backgrounds. It is reasonable to propose that 
teachers with several undergraduate courses in Art would feel a high Art self-concept 
because they would have Art history survey as well as specific courses among their 
experiences. However, the reasons remain unclear as to why teachers with graduate 
degrees in Art feel slightly lower Art self-concepts. The scores of teachers having had 
only elementary school Art classes prior to their teaching career are below the average 
mean in each subgroup, however they are closer to those of undergraduates and 
graduates, rather than the scores of the secondary group. The teachers with only
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elementary school Art experiences may in fact feel moderately confident because, as in 
the Tarailo (2001) and Irwin Grauer (1997) studies, teachers likely teach inappropriate 
activities, or activities they were taught as students in elementary school, to their 
students. Specifically, more than 80% of Tarailo’s respondents chose colouring in 
colouring books, which is inappropriate, rather than suitable or essential to their students’ 
learning. Similar results appeared for other inappropriate activities like, doing crafts from 
kits and using commercially prepared stencils. It is determined, through anecdotal 
comments from teacher participants in this study, that crafts such as scrap booking are 
relevant in an intermediate Art program. Further, comments support the idea that there 
are no right or wrong answers or interpretations in Visual Art.
Understanding the Student ASCIs 
Student scores were generally high. The distribution of mean scores for the 
making Art subgroup naturally falls into three groups: 48 students (13.3%) had scores 
between 25-59%; 141 students (39.3%) scored within the range of 60-74%; and 170 
(47.4%) scored 75-100%. When considering judging Art, a similar pattern is 
demonstrated with 38 students (10.6%) falling within the range of 25-59%; 137 students 
(38.1%) scored within the range of 60-74%; and 184 (51.3%) scored 75-100%. However 
a different pattern is revealed within the subgroup of Art enjoyment. There is also a 
similar natural break of three classes, but the number of students that have a score 
ranging from 25-59% is 115 or 32% and 137 students scoring in the 60-74% range and 
107 or 29.8% follow.
Results show that students like Art. Nearly 68% of the participating students 
enjoy Art. Also, 87% of participating students have a high self-concept in Art making.
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Lastly, 89% of the students feel confident when judging Art. Therefore, teachers 
(including generalists), are teaching Art with some success. A converse perspective can 
be argued that improvements are necessary in this area since, although making Art and 
judging Art have few students scoring within the low range of the natural break discussed 
(13.3% and 10.6% respectively), Art enjoyment has a much larger number (32%) of 
students with a self-concept in the 25-59%, or the low range.
Significant Links Between ASCIs 
Once teacher and student Art self-concept scores were individually analysed, they 
were correlated and re-analysed for patterns that would indicate poor teacher/student Art 
self-concept conditions as well as target circumstances where high self-concepts 
positively correlated. Some situations where student Art self-concept scores were high, 
but proved to be flawed are below. Further exploration into the reasoning behind results 
would be beneficial to the creation of ideal teacher/student circumstances that would 
promote high Art self-concepts.
Students’ Art enjoyment scores showed almost no affect by teachers, but the 
students’ making Art and judging Art scores, although not at a level of significance, had a 
negative correlation with the teachers’ scores. To clarify, the mean student scores, based 
on their teachers’ personal Art education experiences were sought. Again, the students 
appeared to enjoy making Art in general. Also, clarification for the negative correlation 
of the mean scores was revealed. The scores were high where a teacher had only 
elementary Art classes as a part of their own education. Therefore, lower than average 
teacher Art self-concept signified higher student Art self-concept in judging and enjoying 
Art. Additional support for this claim was found when considering correlations of years a
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teacher has been teaching with years of teaching Art. When a teacher has taught Art the 
least within their career, students have higher self-concepts in Art judgement. In general, 
teachers who teach Art minimally have lower Art self-concepts. Those participants, who 
taught minimally, according to anecdotal comments, were often those who personally had 
only experienced elementary Art education. Also, they believed Art to have no right or 
wrong answers or skewed interpretations. It is reasonable to surmise that the students of 
those teachers would have higher Art self-concepts. Ultimately however, although 
student scores faired high, this situation is flawed in that the teachers’ scores were in fact 
low. Low confidence promotes a question of effectiveness or ability to comply with 
tough curriculum requirements (Russell-Bowie, Roche, and Marsh 1995).
Mean scores and correlation results show that the longer a teacher has been 
teaching, the lower the self-concepts of the students in all subgroups. Further, the lowest 
student scores across the board were shown when considering teachers who teach Art 
occasionally within their careers. However, the longer a teacher has been teaching Art 
within their career, the better the mean scores of students for making Art and Art 
enjoyment. A deeper scope into the correlations of years of teaching, years of teaching 
Art, and the difference of those years, with the subgroups, showed with significance that 
the longer a teacher teaches Art within their career the better. It might therefore be 
proposed that it is better to have specialist teachers teaching Art often throughout their 
careers. According to the results of this study, specialist teachers or possibly effectively 
prepared generalists are essential to create ideal circumstances, which promote raised Art 
self-concepts for students and teachers.
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Considerations and Recommendations 
Pre-Service Art Teacher Education: A government mandate issuing specialist teachers to 
teach Art at the intermediate elementary level would alleviate many problems. While that 
is one remedy, it is not the only practical solution according to research. Grauer (1998) 
proposes that changes need to occur prior to teacher training in order to best prepare 
teachers of visual Arts. Grauer’s study showed that neither generalist elementary 
preservice teachers nor secondary Art specialists had a sufficiently broad depth of 
understanding of Art content and its structures to develop meaningful subject-centred 
curriculum. Grauer criticized the practice of using pre-service teacher education courses 
to make up for gaps in subject knowledge as the result of inadequate first-degree 
coursework in Art. The evolution of an Art education degree would resolve Grauer’s 
concerns and help teachers to confidently, effectively and consistently comply with the 
Ontario Art curriculum expectations. An Art education program would be comparable to 
the Music education and Drama education programs that are available at several Ontario 
universities. These streams are intended for those pursuing careers as elementary or 
secondary school drama or music teachers. Courses include in depth training in the core 
subject, applied study to develop artisanship, and philosophy and techniques of the 
classroom teaching of those subjects. Students wishing to obtain certification from the 
Ministry of Education and Training must also enrol in a Faculty of Education upon 
successful completion of either program.
Grauer (1998) and Tarailo (2001) identify problems with current preservice 
training in Art education: large class sizes, competing demands within the program, 
inadequate materials, and limited instructional hours for methodology courses. Tarailo
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(2001) suggests that unless changes are made in preservice Art education, pre-service 
teachers will continue to be ill-equipped to teach Art and may ignore curriculum 
mandates due to lack of preparation. They, and many, will continue to teach as they were 
taught. Grauer goes further to show teachers’ conceptions of themselves as competent in 
Art strongly affects their beliefs toward Art education. Preservice teachers have a 
responsibility to develop a belief system of values and theories beyond a skills and 
knowledge base, in order to avoid the replication of their own Art education.
Teachers who have developed academic and applied competencies in Art are 
more likely to be effective teachers (Russell-Bowie, Roche, and Marsh, 1995). However, 
Russell-Bowie (2004) established six specific problems with teaching the Arts. They 
were found to be universal among preservice teachers’ perceptions and concerns across 
five countries considered: lack of knowledge of the curriculum; lack of time to prepare; 
perceived lack of time in a school day; lack of priority for Arts education; lack of 
personal experiences in the Arts; and the lack of adequate resources within the schools. 
Through an attempt to create an all-encompassing aid to such problems, The University 
of Western Sydney redesigned their preservice training system (Russell-Bowie, Roche, 
and Marsh, 1995). It was found to be effective. However, ideal circumstances would be 
created with University faculties of education and school boards working together to 
create improved circumstances for nurturing effective Art teachers. As the result of a 
commitment from both The University of British Columbia and its local school boards, 
their preservice training has been restructured into a three-phase program. Further study 
into the affects of specialist advisors would be beneficial.
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Board Specific Recommendations: Future research would be beneficial to gain insight 
into the effects of support for generalist teachers. To date, the school board in which this 
study was conducted does not provide Art texts, and does not offer other supports such as 
organized subject-specific mentorship programs, on-line shared lesson folders, or 
consistent relevant workshops. The board offers workshops to their teachers twice per 
year aimed at specific subjects for the intermediate division. As a result, Visual art 
workshops may or may not be offered on a regular basis.2 Results of this study showed 
teacher workshops to have almost no significance at all on student scores. This indicates 
the need for many more Art workshops followed by subsequent testing of Art self- 
concepts, or the need for research into the ASCIs of teachers within other boards that 
offer various Art workshops.
The board does participate in the Learning Through the Arts (LTTA) program. 
Artists visit primary and junior classrooms and work with teachers to develop plans that 
implement the Arts cross-curricularly, similar to the University of Western Sydney 
preservice training restructure. Positive effects were found when cross-curricular 
adaptation of the Arts occurred, but it was found to be less than ideal because of its 
diffusion of, rather than focus on, the Arts (Russell-Bowie, Roche, and Marsh, 1995). A 
problem with folding the Arts into cross-curricular education is that it facilitates the 
removal of substantial and subject-specific Arts from education. The stated goals of the 
LTTA Program site exclude any mention of improved status of Art in education.
Further, Learning Through the Arts is not a board-wide initiative; nearly 60 schools vie 
for 13 participating positions available in the program. The inclusion of LTTA within 
some schools brings about a question of ethical nature where participating schools
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
57
receive quantitatively as well as qualitatively different Art education than the students of 
other schools. Future research is required to better understand consistency issues among 
school board Art instruction where Learning Through the Arts schools are identified. As 
well, further studies to fully interpret any negative effects of Learning Through the Arts 
on populations similar to the one in this study.
The use of ASCI to identify good candidates to participate as leaders in a 
mentorship program is a base approach. Anecdotal comments obtained through the study 
identified a need for support in the area of lesson planning. Teachers are relying on what 
they have and know since the reality is as Russell-Bowie (2004) established; specific 
problems with teaching the Arts exist. A board wide mentorship program, on-line Intranet 
shared files with rubrics and material lists, accessible software, and an Art blog are all 
reasonable within the constraints of board issues such as time and money. The Arts 
consultant with the participating board has a background in Music. The recommendation 
of three consultants to manage the Arts is not reasonable in this era, but throughout this 
study, research shows change must take place for significant Art education to occur.
1 The University of Windsor Undergraduate Calendar, 2006-7
2 During the school year in which this study took place a “Claymation HyperStudio” and a “What’s My 
Line, Shape, Colour?” workshops were available for registration. A single creative writing workshop 
incorporated some visual Art elements at the intermediate level. Four Learning Through The Arts (LTTA) 
workshops were offered. One of the four offerings incorporated visual Art. Further, only teachers form the 
eleven LTTA schools were eligible to register.
3 Learning Through the Arts. Program Description: Goals o f Learning Through the Arts 
Program, http://www.ltta.ca/program descrintion.html
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APPENDICES 
APPENDIX A 
Definition of Terms 
Self-concept. Self-concept is a multidimensional concept referring to the 
cognitive aspects of the self. It is an objective view of the skills, characteristics, and 
qualities that are present or absent in a person. Art self-concept, therefore, is a 
dimensional approach to the understanding of one’s perceptions of themselves in the 
context of Art with regards to maker, judge, and appreciator of Art (King, 1983).
Strands and Expectations. According to the Ontario Curriculum, the breakdown 
of a subject into various components is defined as a strand. The three strands in the Fine 
Arts are Music, Visual Arts, and Drama and Dance. The present study focuses on the area 
of Visual Art. All subject areas have identifiable general and specific curricular 
expectations. Within the area of Visual Art, there are specific expectations identified 
under the subheadings of Knowledge of Elements, Creative Work, and Critical Thinking. 
The achievement levels for these categories are short descriptions of four different 
degrees of achievement: understanding of concepts; critical analysis and appreciation; 
performance and creative work; and communication. These descriptions are used along 
with letter grades and percentage marks to assess students’ learning.
Exemplars. The Ontario Curriculum Exemplars for Visual Art were sanctioned in 
2004 by the Ministry of Education and Training. The Exemplars are samples of student 
work done in response to a specific task that is appropriate for grades 2, 5, and 7. They 
are available to teachers in various subjects to use as benchmarks for grading. The task 
within this Exemplar is entitled My Canadian Landscape. Educators are provided with
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the detailed information relating to the task, learning expectations, prior knowledge and 
skills. Also included are task rubric, student samples, and a teacher package, which 
includes evaluation checklists. The Exemplars offer two samples of each level of 
achievement, one through four, with extensive notes for teachers covering:
Understanding of Concepts; Critical Analysis and Appreciation; Performance and 
Creative Work; Communication, as well as Comments and Next Steps.
Specialists and Generalists. Specialist teachers are educators who have a post­
secondary education in a specific course of study (e.g., mathematics, music, geography, 
etc.) at the general, honours, or graduate level. A specialist teacher may also have 
completed specialist qualifications, which involve taking three courses, or parts, in a field 
of study. With respect to Visual Art, specialist teachers are educators with a 
specialization in Visual Arts through obtaining a Visual Art degree at the general, 
honour, graduate level or those who may have taken their specialist parts one through 
three in Visual Art. Alternately, generalist teachers do not specialize in any one subject. 
They may be responsible for teaching a variety of intermediate subjects within the 
Ontario Curriculum. The generalist and specialist participants in this study taught grades 
seven and/or eight.
Rotary. A rotary teacher is one who instructs a number of classes in one subject 
area (e.g., music, visual art). The rotary model includes a team of rotary teachers who 
have an opportunity to master an area of study and offer more succinct lessons to a larger 
number of students due to the fact that they are relieved of the duties of cross curricular 
preparation.
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APPENDIX B 
Excerpt from the Ontario Curriculum/Visual Art
Grade 7
Overall Expectations
By the end of Grade 7, student will:
• produce two- and three-dimensional works of art that communicate a variety of 
ideas (thoughts, feelings, experiences) for specific purposes and to specific 
audiences, using appropriate art forms;
• identify the principles of design (emphasis, rhythm, balance, unity, variety, 
proportion), and use them in ways appropriate for this grade when producing and 
responding to works of art;
• explain how artistic choices affect the viewer, and support their conclusions with 
evidence from the work;
• use correctly vocabulary and art terminology associated with the specific 
expectations for this grade.
Specific Expectations
By the end of Grade 7, student will:
Knowledge of Elements
• describe how the repetition of elements is used to create rhythm (e.g., the use of 
red both in the flowers and in the tablecloth causes the eye to move from one 
location in the picture to the other);
• identify the area of emphasis (or focal point) in a work of art;
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• describe how two-point perspective is used to create the illusion of depth (e.g., in 
a drawing of a building that appears to have three dimensions);
• distinguish between formal (symmetrical) and informal (asymmetrical) balance in 
compositions;
• explain how the intent, character, and size of a work determine which tools, 
materials, and techniques the artist will use (e.g., fine detail may best be produced 
with pen and ink);
• use the appropriate tools, materials, and techniques correctly, selecting those that 
will create the desired effect (e.g., use splatter painting or dry brush technique to 
represent the rhythms, melody, and dynamics in a piece of music).
Creative Work
• organize their art works to communicate ideas, using at least one of the principles 
of design specified for this grade (e.g., use informal balance in an art work to aid 
in the depiction of two sides of an issue);
• produce two- and three-dimensional works of art (i.e., works involving media and 
techniques used in drawing, painting, sculpting, printmaking) that communicate a 
range of thoughts, feelings, and experiences for specific purposes and to specific 
audiences (e.g., create a mask from "found" materials to celebrate the coming of 
spring);
• describe, in their plan for a work of art, how they will research their subject 
matter, select the appropriate form and media, and use the elements and principles 
of design to solve the artistic problems in the work (e.g., before making a 
sculpture of an animal, they might examine the work of Robert Bateman and
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Henry Moore, make sketches of the animal in different poses, and experiment 
with a variety of tools on clay samples to create the desired textures);
• identify strengths and areas for improvement in their own work and that of others 
(e.g., by analyzing the decisions they made, the methods they used, and the ways 
in which they dealt with unexpected problems).
Critical Thinking
• describe how artists representing a variety of historical periods, styles, and 
cultures have used the elements and principles of design to create a specific effect 
(e.g., colour, line, or texture for emphasis in works by people of various cultural 
backgrounds in Canada, such as Lyra by Aiko Suzuki, Royal Crown by Xenobia 
Bailey, and Sleigh Race Across the Ice by Cornelius Krieghoff);
• explain how the principles of design are used to organize a work, communicate 
feelings, and convey ideas, using appropriate vocabulary and terminology (e.g., 
the repetition of small squares arranged in vertical and horizontal lines in a work 
by Mondrian creates pathways through the work and, therefore, a feeling of 
movement);
• explain their preference for specific art works, with reference to the artist's 
intentional use of the elements and principles of design (e.g., the smooth texture 
and balanced forms of Inuit soapstone carvings effectively communicate the 
artists' harmonious relationship with the natural world);
• identify ways in which the visual arts affect various aspects of society and the 
economy.




By the end of Grade 8, student will:
• produce two- and three-dimensional works of art that communicate a variety of 
ideas (thoughts, feelings, experiences) for specific purposes and to specific 
audiences, using a variety of art forms;
• define the principles of design (emphasis, balance, rhythm, unity, variety, 
proportion), and use them in ways appropriate for this grade when producing and 
responding to works of art;
• explain how an artist has used the expressive qualities of the elements and 
principles of design to affect the viewer, and support their analyses with evidence 
from the work;
• use correctly vocabulary and art terminology associated with the specific 
expectations for this grade.
Specific Expectations
By the end of Grade 8, student will:
Knowledge of Elements
• describe how the repetition of elements of design creates rhythm, which unifies 
the composition (e.g., the diagonal lines in the trees are repeated in the horses and 
jockeys, and this repetition helps to link the foreground and the background);
• describe how the elements of design are used to create the area of emphasis (focal 
point) in a work of art (e.g., contrasts in colour, line, shape, or texture can serve to 
emphasize specific aspects of the work);
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• describe how the elements of design are used to create formal (symmetrical) and 
informal (asymmetrical) balance in compositions;
• explain how the size, scope, and intent of a work determine which tools, 
materials, and techniques the artist will use (e.g., liquid tempera, large brushes, 
and mural paper for making a mural);
• use tools, materials, and techniques correctly, selecting those that are appropriate 
for the size, scope, and intent of the work.
Creative Work
• organize their art works to create a specific effect, using at least two of the 
principles of design specified for this grade (e.g., create a work of art using 
rhythm and emphasis to communicate a particular mood);
• produce two- and three-dimensional works of art (i.e., works involving media and 
techniques used in drawing, painting, sculpting, printmaking) that communicate a 
range of thoughts, feelings, and experiences for specific purposes and to specific 
audiences (e.g., create an illustration for a children's book, using pen and ink and 
watercolour washes);
• describe, in their plan for a work of art, the main idea they wish to communicate 
and the artistic decisions they have made to support that message;
• identify strengths and areas for improvement in their own work and that of others, 
and describe possible strategies for improving their work.
Critical Thinking
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• describe how artists representing various periods, styles, and cultures have used 
similar materials, tools, and the principles of design for a variety of purposes (e.g., 
the use of design principles in textiles like raffia cloth from Zaire, gowns from the 
Mandingos of West Africa, and embroidered dresses from Palestine), and 
recognize that many modem artists and designers (e.g., textile designers) are 
influenced by designs from other periods and cultures;
• explain how the effective use of the elements and principles of design contributes 
to an art work's ability to communicate feelings, convey ideas, and enrich people's 
lives (e.g., the effective use of formal balance in the design of a building can 
enable people to feel a sense of order and harmony when looking at or being in 
that building);
• explain their preference for specific art works, with reference to the artist's use of 
the principles of design and their understanding of the ideas and feelings 
expressed in the work (e.g., Colville's use of sombre colours and informal balance 
in Horse and Train conveys a strong sense of impending disaster).
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APPENDIX C 
Student Art Self-Concept Inventory
(Developed by A. King)
Instructions:
This questionnaire is to measure how you see yourself in art. It asks you about art making, 
artistic judgment, and art enjoyment. You are going to read some descriptions of art situations or 
incidents. You will need to pretend that you are actually in each situation. You will need to think 
about each situation to decide what you would do or how you would feel or what you would think. 
Remember, there are no right or wrong answers. Each person here has a different self-image in 
art. Just answer honestly how you see yourself in art.
The first group of items asks how confident or sure you feel about your ability in making art. The 
next group of items asks how confident or sure you feel about your ability in making artistic 
judgments. The last group of items asks about your enjoyment of art.
Here is a practice example to do. 
Just place a check mark above the response that is most suitable:
You have been given toothpicks and glue and asked to make a sculpture out of the 
materials. How confident do you feel about your ability to do so?
o o o o
Not confident Not very confident Fairly confident Very confident
THIS IS NOT A TEST. YOUR ANSWERS ARE CONFIDENTIAL AND WILL
NOT BE REVEALED.
_______________Confidence in Ability to Make Art______________
This section is about making art. Read the description of the situation. Imagine that you are in that 
situation and answer the question by placing a check mark above the response that is most suitable. 
Remember, there are no right or wrong answers.
1. Each student in your class is working on an art project. You look around the classroom at 
everyone else’s work to compare yours to theirs. How do you feel?
o o o o
Very discouraged Slightly discouraged Slightly encouraged Very encouraged
2. You are having difficulty with an art project you are working on. The colours and shapes are
just not saying what you want them to say. What will you do?
O  O  O  O
Definitely give up Maybe give up Probably keep trying Definitely keep trying
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
73
3. You have just shown a humorous sketch of yours to the class. People start to laugh. How 
sure are you that they are laughing at the humour in the drawing and not laughing at your skill 
in drawing?
O  O  O  O
Very unsure Slightly unsure Fairly sure Very sure
4. The teacher has asked each student to come up with an idea for a sculpture. How sure are 
you that you can do so?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
5. Your art teacher gives you some clay and tells you to just experiment around with it, be 
inventive, come up with some ideas to use clay. How confident do you feel in your ability to 
do so?
o o o o
Not confident at all Not very confident Fairly confident Very confident
6. You and a friend are at the junkyard. Your friend suggests that the two of you make a 
sculpture from some of the hubcaps, old pipes, or other junk. How confident do you feel 
about your ability to make a sculpture from junk?
o o o o
Not confident at all Not very confident Fairly confident Very confident
7. Your latest art project is not very successful and you know it. What are you likely thinking to 
yourself?
o o o o
“I never do anything “Often I fail “Sometimes I don’t “I usually do well in art. 
right in art.” in art.” succeed in art.” next time I’ll succeed.”
8. Your class is organizing an art magazine. They need people to take photos. You’ve taken 
lots of family photos and reporting photos before, but never artistic photos. You have the 
time to do so. Will you offer to do the job?
o o o o
Definitely no Not likely Probably Definitely yes
9. Art projects are due today. Everyone’s artwork is displayed together and each one is to be 
discussed in turn. Your turn has come. How do you feel?
o o o o
Very anxious Slightly anxious Slightly confident Very confident
10. You have just completed an art project. Do you like it well enough to display it in your room 
at home?
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o o o o
Definitely no Not likely Probably Definitely yes
11. You’ve just walked into your art class. How do you feel?
o o o o
Very worried Slightly worried Slightly excited Very excited
12. You are nearly finished with your latest art project. The teacher walks by your area and looks 
at your work for a while without saying anything. What is the teacher probably thinking?
O  O  O  O
“This student sure makes “This student is having some “This student’s “This student’s 
a lot of mistakes in art.” trouble with this project.” Work is good.” work is great.”
13. A painting of yours was chosen for an art show. Several art works form that same show will 
be chosen to go to a county show. How confident are you that yours will be chosen?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
14. One night you had a dream that you became an artist. Could your dream come true?
o o o o
Impossible Not likely Probably Definitely
15. You have a camera and take pictures. The art club is running a photo contest. Will you 
enter one of your photos?
o o o o
Definitely not Not likely Probably Definitely yes
16. Report cards are going out today. Your school grades according to levels 1,2,3, and 4, with 
4 being the best. What grade should you get for your art projects?
0 o o o
1 2 3 4
_______ Confidence in Ability to Make Artistic Judgements_______
This section is about making artistic judgements. Read the description of the situation. Imagine 
that you are in that situation. Answer the question by placing a check mark above the response that 
is most suitable. Remember, there are no right or wrong answers._______________________________
1. You have been asked to examine a painting or a sculpture to identify one strength and one 
weakness of the artwork. How sure do you feel that you can do this?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
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2. A friend has made a sketch for a sculpture and has asked your opinion about what material is 
suitable to use to make it: clay, wood, plastic or metal. How confident do you feel about 
answering and giving a reason?
o o o o
Not confident at all Not very confident Fairly confident Very confident
3. The art teacher has asked you to compare 2 paintings. How sure do you feel about your 
ability to compare them?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
4. One of your classmates is having trouble with an artwork and asks your opinion about what to 
do to improve it. How confident do you feel in your ability to give an opinion?
o o o o
Not confident at all Not very confident Fairly confident Very confident
5. The staff of the school newspaper asked the teachers to turn in names of students from each 
grade level who could serve as art reviewer and critic for the newspaper. Should you be 
nominated by at least one of your teachers?
O  O  O  O
Definitely not Not likely Likely Very likely
6. You have completed an extra project in art at home. The teacher and other students have 
not seen it or heard you talk about it. You are to show it to them now. You have judged it to 
be a very well designed artwork. How sure are you that the opinion of the others will agree 
with your opinion?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
7. You are in the store shopping for a present for your best friend. You have decided to buy a 
small enamelled box. There is a pile of 60-100 of them all jumbled together. They are all 
different designs and colours. How sure do you feel that you could pick out the 10 best 
designed?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
8. You have been asked to compare 2 prints and decide why one work of art is better than the 
other. How confident do you feel about your ability to do so?
o o o o
Not confident at all Not very confident Fairly confident Very confident
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9. You had a dream that you got a job as an art critic. Your job involved writing about art and 
judging art contests. How would you feel if your dream came true?
O  O  O  O
Very Slightly Slightly Very
anxious anxious excited excited
10. Your art class is in the middle of a discussion about the finished projects. You have stated 
that you like another student’s sculpture. The teacher asks you to tell why you like it. Do you 
know what to say?
O  O  O  O
Definitely no Not likely Yes likely Definitely yes
11. In art class each student will be asked to talk about an artwork, discussing the artist’s use of 
line, shape, colour, and contrast. The teacher will group the students into 4 groups according 
to how well each one answers. Which group should you be in?
O  O  O  O
Lowest group Middle low group Middle high group Highest group
12. On an art test there is a photo of a “good” work of art. Four reasons are given forjudging it to 
be “good”. You are asked to choose the best of these 4 reasons. How confident do you feel 
in your ability to choose the best reason?
o o o o
Not confident at all Not very confident Fairly confident Very confident
13. Your class is at the art gallery. Your teacher points out three paintings and asks your opinion 
as to which of the three is the best. How confident do you feel about responding?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
14. You have stated that you like the way another student used colour in a painting. The teacher 
asks you to explain what it is about the colour that you like. How confident do you feel in your 
ability to answer?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
15. Your group of students is analyzing a painting. One student claims the work is successful 
because of the way the various parts fit together to make a complete painting. You do NOT 
see it as unified. In fact, you see the parts as very separated. Do you feel confident enough 
about your opinion to say so?
o o o o
Definitely not Not like Possibly Definitely yes
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16. Report cards are going out today. Your school grades according to the levels 1, 2, 3, and 4, 
with 4 being the best. What grade should you get in art judgement?
0  O  O  O
1 2 3 4
Art Enjoyment
This section is about art enjoyment. Read the description of the situation. Imagine you are in that 
situation. Answer the question by placing a check mark above the response that is most suitable. 
Remember, there are no right or wrong answers._______________________________________________
1. Your family is planning to go to the art museum and gallery. How much time would you like 
to spend there?
0 0 0 0
None Very little A fair amount A lot
2. You are at home alone with free time on your hands every Saturday afternoon. How often 
will you spend your free time reading art books, making art, or doing some other art activity?
O  O  O  O
Never Seldom Often Very often
3. Your school is organizing an art club to meet after school so that members will have more
time to work on art projects. Are you likely to join?
o o o o
Definitely not Not likely Possibly
Definitely yes
4. You’ve just spent 3 hours in the art room working on an art project of your choice. Did you 
enjoy yourself?
o o o o
No Not much Somewhat Very much
5. You suddenly look up from what you are doing and notice a beautiful sunset. You call to 
someone nearby to come look. How often do you share beautiful things you see with others?
o o o o
Never Seldom Often Very often
6. Your class is going on a field trip to the local art museum. How do you feel about this?
O  O  O  O
Disappointed Uninterested Interested Enthused
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7. Compared to the rest of the class, where do you place yourself in enjoyment of art?
O  O  O  O
Bottom 3 in class Bottom half in class Top half in class Top 3 in class
8. In a survey you are asked what your favourite school subject is. How likely are you to answer 
“Art”?
O  O  O  O
Definitely not Not likely Somewhat likely Very likely
9. How much do you enjoy talking with someone about art?
o o o o
Not at all Not much Somewhat Very much
10. You are making out your school schedule for next year. You have room in your schedule for 
art. How likely is it that you will choose art?
o o o o
Definitely not Not likely Somewhat likely Very likely
11. You are at home alone with no homework or jobs to do. How likely is it that you will spend 
some of your time taking an idea of yours and making it into something with your hands?
o o o o
Definitely not Not likely Somewhat likely Very likely
12. A friend asks you if you enjoy art. What will you answer?
O  O  O  O
Never Sometimes Usually Always
13. Your class is starting a pen-pal project. You have a list of students and their main interests. 
How likely are you to pick a pen-pal whose major interest is art?
o o o o
Definitely not Not likely Fairly likely Very likely
14. A friend of yours who is an artist and has an art studio has asked you to come over as often 
as you like so that you can experiment with any kind of materials you wish. How often will 
you likely go?
o o o o
Never Seldom Often Very often
15. Your favourite aunt works at an art gallery/museum. She has invited you to go with her on 
Saturdays whenever you wish. How often will you likely go?
O  O  O  O
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Never Seldom Often Very often
16. This year you do not have art on your school schedule. The art teacher leaves the art room 
open after school so that anyone who wants to can come in to experiment. How often do you 
likely go?
o o o o
Never Seldom Often Very often
17. Your teacher will choose 3 people from your class who enjoy art the most. Do you consider 
yourself likely to be picked?
o o o o
Definitely not Not likely Possibly Definitely yes
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APPENDIX D 
Teacher Art Self-Concept Inventory
(Developed by A. King)
Please check all of the following boxes that relate to your experiences with art. Fill in any 
blanks that correlate.
□  I have taken at least one visual art course at the elementary level,
a  I have taken at least one visual art course at the high school level.
□  I have taken at least one visual art course at the undergraduate level.
*lf you have taken more than one art course at the undergraduate level please specify how 
many.________
□  I have taken at least one visual art course at the graduate level.
□  I have participated in board-sponsored workshops?
*lf so, how many?
□  I have participated in art conferences?
*lf so, how many?________
At the end of this school year, how many years will you have been teaching? ________
At the end of this school year, how many years will you have taught art at the grade seven or 
eight level? ______________________________________________________________
Instructions:
This questionnaire is to measure how you see yourself in art. It asks you about art making, 
artistic judgment, and art enjoyment. You are going to read some descriptions of art situations or 
incidents. You will need to pretend that you are actually in each situation. You will need to think 
about each situation to decide what you would do or how you would feel or what you would think. 
Remember, there are no right or wrong answers. Each person here has a different self-image in 
art. Just answer honestly how you see yourself in art.
The first group of items asks how confident or sure you feel about your ability in making art. The 
next group of items asks how confident or sure you feel about your ability in making artistic 
judgments. The last group of items asks about your enjoyment of art.
Here is a practice example to do. Just place a check mark above the 
response that is most suitable:
You have been given toothpicks and glue and asked to make a sculpture out of the 
materials. How confident do you feel about your ability to do so?
o o o o
_________ Not confident Not very confident Fairly confident Very confident________
THIS IS NOT A TEST. YOUR ANSWERS ARE CONFIDENTIAL AND WILL 
NOT BE REVEALED.
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_______________Confidence in Ability to Make Art______________
This section is about making art. Read the description of the situation. Imagine that you are in that 
situation and answer the question by placing a check mark above the response that is most suitable. 
Remember, there are no right or wrong answers._______________________________________________
1. Each student in your art class is working on an art project. You have decided to join 
them. You look around the classroom at everyone else’s work to compare yours to 
theirs. How do you feel?
o o o o
Very discouraged Slightly discouraged Slightly encouraged Very encouraged
2. You are having difficulty with an art project you are working on. The colours and shapes 
are just not saying what you want them to say. What will you do?
O  O  O  O
Definitely give up Maybe give up Probably keep trying Definitely keep trying
3. You have just shown a humorous sketch of yours to the staff. People start to laugh. How 
sure are you that they are laughing at the humour in the drawing and not laughing at your 
skill in drawing?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
4. The principal has asked each teacher to come up with an idea for a sculpture to display 
in the school. How sure are you that you can do so?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
5. You give some clay to your art students and tell them to just experiment around with it, be 
inventive, come up with some ideas to use clay. They insist you participate as well. How 
confident do you feel in your ability to do so?
o o o o
Not confident at all Not very confident Fairly confident Very confident
6. You and a friend are at the junkyard. Your friend suggests that the two of you make a 
sculpture from some of the hubcaps, old pipes, or other junk. How confident do you feel 
about your ability to make a sculpture from junk?
o o o o
Not confident at all Not very confident Fairly confident Very confident
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7. Your latest art project is not very successful and you know it. What are you likely thinking 
to yourself?
O  O  O  O
“I never do anything “Often I fail “Sometimes I don’t “I usually do well in art. 
right in art.” in art.” succeed in art.” next time I’ll succeed.”
8. Your class is organizing an art magazine. They need people to take photos. You’ve 
taken lots of family photos and reporting photos before, but never artistic photos. You 
have the time to do so. Will you offer to do the job?
o o o o
Definitely no Not likely Probably Definitely yes
9. Art projects are due today in your art group. Everyone’s artwork is displayed together 
and each one is to be discussed in turn. Your turn has come. How do you feel?
o o o o
Very anxious Slightly anxious Slightly confident Very confident
10. You have just completed an art project. Do you like it well enough to display it in your 
room at home?
o o o o
Definitely no Not likely Probably Definitely yes
11. You’ve just walked into your art class. How do you feel?
o o o o
Very worried Slightly worried Slightly excited Very excited
12. You are nearly finished with your latest art project. A fellow staffer walks by your area 
and looks at your work for a while without saying anything. What is your staff member 
probably thinking?
O  O  O  O
“This teacher sure “This teacher is having some “This teacher’s work “This teacher’s 
makes a lot of trouble with this project.” is good." is great.”
mistakes in art.”
13. A painting of yours was chosen for a school community art show. Several art works form 
that same show will be chosen to go to a school board show. How confident are you that
yours will be chosen?
o o o o
Not confident Not very Fairly Very
at all confident confident confident
14. One night you had a dream that you became an artist. Could your dream come true?
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o o o o
Impossible Not likely Probably Definitely
15. You have a camera and take pictures. The art club is running a photo contest. Will you 
enter one of your photos?
o o o o
Definitely Not likely Probably Definitely
not yes
16. Your school grades according to levels 1, 2, 3, and 4, with 4 being the best. What grade 
should you get for your art projects?
o o o o
1 2  3 4
_______Confidence in Ability to Make Artistic Judgements______
This section is about making artistic judgements. Read the description of the situation. Imagine 
that you are in that situation. Answer the question by placing a check mark above the response that 
is most suitable. Remember, there are no right or wrong answers._______________________________
1. You have been asked to examine a painting or a sculpture to identify one strength and 
one weakness of the artwork. How sure do you feel that you can do this?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
2. A student has made a sketch for a sculpture and has asked your opinion about what 
material is suitable to use to make it: clay, wood, plastic or metal. How confident do you 
feel about answering and giving a reason?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
3. A fellow art teacher has asked you to compare 2 paintings. How sure do you feel about 
your ability to compare them?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
4. One of your students is having trouble with an artwork and asks your opinion about what 
to do to improve it. How confident do you feel in your ability to give an opinion?
o o o o
Not confident at all Not very confident Fairly confident Very confident
5. The school newspaper needs a teacher who could serve as art reviewer and critic for the 
newspaper. Should you be nominated by at least one of your coworkers?
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o o o o
Definitely not Not likely Likely Very likely
6. You have completed a art piece at home. Your students and other staff have not seen it 
or heard you talk about it. You are to show it to them now. You have judged it to be a 
very well designed artwork. How sure are you that the opinion of the others will agree 
with your opinion?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
7. You are in the store shopping for a present for your best friend. You have decided to buy 
a small enamelled box. There is a pile of 60-100 of them all jumbled together. They are 
all different designs and colours. How sure do you feel that you could pick out the 10 
best designed?
o o o o
Very unsure Slightly unsure Fairly sure Very sure
8. You have been asked to compare 2 prints and decide why one work of art is better than 
the other. How confident do you feel about your ability to do so?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
9. You had a dream that you got a job as an art critic. Your job involved writing about art 
and judging art contests. How would you feel if your dream came true?
o o o o
Very Slightly Slightly Very
anxious anxious excited excited
10. Your art class is in the middle of a discussion about the finished projects. You have 
stated that you like a student’s sculpture. The class asks you to tell why you like it. Do 
you know what to say?
o o o o
Definitely no Not likely Yes likely Definitely yes
11. In art class each student will be asked to talk about an artwork, discussing the artist’s use 
of line, shape, colour, and contrast. You will group the students into 4 groups according 
to how well each one answers. Which group should you be in?
o o o o
Lowest group Middle low group Middle high group Highest group
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12. On an art test there is a photo of a “good” work of art. Four reasons are given forjudging 
it to be “good”. You are asked to choose the best of these 4 reasons. How confident do 
you feel in your ability to choose the best reason?
O  O  O  O
Not confident at all Not very confident Fairly confident Very confident
13. Your class is at the art gallery. Your docent points out three paintings and asks your 
opinion as to which of the three is the best. How confident do you feel about responding?
o o o o
Not confident at all Not very confident Fairly confident Very confident
14. You have stated that you like the way a student used colour in a painting. The student 
asks you to explain what it is about the colour that you like. How confident do you feel in 
your ability to answer?
o o o o
Not confident at all Not very confident Fairly confident Very confident
15. Your group of students is analyzing a painting. One student claims the work is 
successful because of the way the various parts fit together to make a complete painting. 
You do NOT see it as unified. In fact, you see the parts as very separated. Do you feel 
confident enough about your opinion to say so?
O  O  O  O
Definitely not Not likely Possibly Definitely yes
16. Your school grades according to the levels 1, 2, 3, and 4, with 4 being the best. What 
grade should you get in art judgement?
0  O  O  O
1 2 3 4
_______________________ Art Enjoyment_______________________
This section is about art enjoyment. Read the description of the situation. Imagine you are in that 
situation. Answer the question by placing a check mark above the response that is most suitable. 
Remember, there are no right or wrong answers.
1. Your family is planning to go to the art museum and gallery. How much time would you like 
to spend there?
O  O  O  O
None Very little A  fa ir am ount A  lot
2. You are at home alone with free time on your hands every Saturday afternoon. How often 
will you spend your free time reading art books, making art, or doing some other art activity?
o o o o
Never Seldom Often Very often
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3. Your school is organizing an art club to meet after school so that members will have more 
time to work on art projects. Are you likely to sponsor it?
o o o o
Definitely not Not likely Possibly Definitely yes
4. You’ve just spent 3 hours in the art room working on an art project of your choice. Did you 
enjoy yourself?
o o o o
No Not much Somewhat Very much
5. You suddenly look up from what you are doing and notice a beautiful sunset. You call to 
someone nearby to come look. How often do you share beautiful things you see with others?
o o o o
Never Seldom Often Very often
6. Your class is going on a field trip to the local art museum. How do you feel about this?
o o o o
Disappointed Uninterested Interested Enthused
7. Compared to the rest of your family and friends, where do you place yourself in enjoyment of 
art?
O  O  O  O
Bottom 3 in the group Bottom half in the group Top half in the group Top 3 in the group
8. In a survey you are asked what your favourite school subject is. How likely are you to answer 
“Art"?
O  O  O  O
Definitely not Not likely Somewhat likely Very likely
9. How much do you enjoy talking with someone about art?
O  O  O  O
Not at all Not much Somewhat Very much
10. You are making out your school schedule for next year. You have room in your schedule to 
be the rotary art teacher. How likely is it that you will do so?
O  O  O  O
Definitely not Not likely Somewhat likely Very likely
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11. You are at home alone with no jobs to do. How likely is it that you will spend some of your 
time taking an idea of yours and making it into something with your hands?
O  O  O  O
Definitely not Not likely Somewhat likely Very likely
12. A friend asks you if you enjoy art. What will you answer?
o o o o
Never Sometimes Usually Always
13. Your class is starting a pen-pal project with another school. You have a list of students and 
teachers and their main interests. You are to choose a pal as well. How likely are you to pick 
a pen-pal whose major interest is art?
o o o o
Definitely not Not likely Fairly likely Very likely
14. A friend of yours who is an artist and has an art studio has asked you to come over as often 
as you like so that you can experiment with any kind of materials you wish. How often will 
you likely go?
o o o o
Never Seldom Often Very often
15. Your favourite aunt works at an art gallery/museum. She has invited you to go with her on 
Saturdays whenever you wish. How often will you likely go?
o o o o
Never Seldom Often Very often
16. This year you do not have art on your teaching schedule. The art teacher leaves the art room 
open after school so that anyone who wants to can come in to experiment. How often do you 
likely go to check it out?
o o o o
Never Seldom Often Very often
17. Your parent council will choose 3 teachers who enjoy art the most. Do you consider yourself 
likely to be picked?
O  O  O  O
Definitely not Not likely Possibly Definitely yes
Please feel free to add any additional comments:
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APPENDIX E






Chair of the Ethics Committee 
Faculty of Education 
University of Windsor 
N9B 3P4
Dear Dr Boulos:
As a graduate student at the University of Windsor, Faculty of Education, I am writing to 
request your approval for a research study that will fulfill the thesis requirements for the 
Master of Education degree.
The proposed research will be a correlation study that will look at the relationship 
between the art self-concepts of intermediate students and their teachers. The proposed 
random sample for the study would be students from grades 7 and 8 attending school 
within the Greater Essex County District School Board. Enclosed is a description of the 
complete research proposal, with a communication from the Greater Essex County 
District School Board REB, a copy of the instrument, a copy of the debriefing letter, 
copies of all recruitment materials, with copies of letters of permission, consent and 
assent. There are no known risks associated with the proposed study and participants will 
be assured of confidentiality and anonymity. If participants wish to withdraw at anytime, 
they are free to do so, without and threat of consequences.
If you have any questions or concerns, please contact me at (XXX) XXX-XXXX. You 
may contact my advisor, Dr. Jonathan G. Bayley, at 253-3000, ext. 3818.
Thank you for your time and consideration. I look forward to receiving your response 
and any suggestions that you may have to offer.
Sincerely,
Lisa Galvan
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APPENDIX F







Chair of Research Review Committee 
Greater Essex County District School Board 
Park Street Office 
255-3214
Dear Dr. Abrash:
As a graduate student at the University of Windsor, Faculty of Education, I am writing to 
request your approval to conduct a research study within GECDSB’s elementary schools. 
If approval is granted from your office, I will contact individual principals for consent to 
conduct the study within their school. The completion of the research study will fulfill 
the thesis requirements for the Master of Education degree.
The proposed research will be a correlation study that will look at the relationship 
between the art self-concepts of intermediate students and their teachers. The proposed 
random sample for the study would be students from grades 7 and 8 attending school 
within the Greater Essex County District School Board. Enclosed is a description of the 
complete research proposal, with a communication from the Greater Essex County 
District School Board REB, a copy of the instrument, a copy of the debriefing letter, 
copies of all recruitment materials, with copies of letters of permission, consent and 
assent. There are no known risks associated with the proposed study and participants will 
be assured of confidentiality and anonymity. If participants wish to withdraw at anytime, 
they are free to do so, without and threat of consequences.
If you have any questions or concerns, please contact me at (XXX) XXX-XXXX. You 
may contact my advisor, Dr. Jonathan G. Bayley, at 253-3000, ext. 3818.
Thank you for your time and consideration. I look forward to receiving your response.
Sincerely,
Lisa Galvan
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APPENDIX G







As a graduate student at the University of Windsor, Faculty of Education, I am writing to you 
about a research study that I wish to conduct. The University of Windsor Ethics Committee and 
Dr. Don Abrash, with the board of education REB, have approved the proposed study. I am 
requesting your consent to have one of your intermediate classes participate in the study along 
with the art instructor of those students. The participants will be asked to complete a survey that 
resides on our board server. The survey instrument is a 49-item, Likert-type questionnaire that 
will take approximately 15-20 minutes to complete. They will choose a descriptor they relate to 
most in each scenario. The completion of the research study will fulfill the thesis requirements for 
the Master of Education degree. This study will have the participants taking part in a self- 
reflective practice concerning art. If the teacher so requests, I will provide a letter for their 
portfolio stating their participation in the study and it’s advantages to their educational career 
development. I will also provide the teacher with a curriculum related lesson to link with the 
survey instrument.
The proposed research will be a correlation study that will look at the relationship between the art 
self-concepts of intermediate students and their teachers’. The proposed random sample for the 
study would be students from grades 7 and/or 8 attending school within the Greater Essex County 
District School Board and an art instructor of that group. Enclosed is a copy of the instrument, 
with copies of letters of permission, consent and assent. There are no known risks associated 
with the proposed study and participants will be assured of confidentiality and anonymity. If 
participants wish to withdraw at anytime, they are free to do so, without and threat of 
consequences.
If you have any questions or concerns, please contact me at (XXX) XXX-XXXX. You may 
contact my advisor, Dr. Jonathan G. Bayley, at 253-3000, ext. 3818.
Thank you for your time and consideration. I look forward to receiving your response.
Sincerely,
Lisa Galvan
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APPENDIX H







As a graduate student at the University of Windsor, Faculty of Education, I am writing to you 
about a research study that I wish to conduct. The University of Windsor Ethics Committee and 
Dr. Don Abrash, with the board of education REB, have approved the proposed study. I am 
requesting your consent to have one of your intermediate classes participate in the study along 
with the art instructor of those students. The participants will be asked to complete a survey that 
resides on our board server. The survey instrument is a 49-item, Likert-type questionnaire that 
will take approximately 15-20 minutes to complete. Participants will choose a descriptor they 
relate to most in each scenario. This study will have all participants taking part in a self-reflective 
practice concerning art. If you so request, I will provide a letter for your portfolio stating your 
participation in the study and it’s advantages to your educational career development. I will also 
provide you with a curriculum related lesson to link with the survey instrument.
The proposed research will be a correlation study that will look at the relationship between the art 
self-concepts of intermediate students and their teachers’. The proposed random sample for the 
study would be students from grades 7 and 8 attending school within the Greater Essex County 
District School Board. Enclosed are copies of letters of information, consent and assent. There 
are no known risks associated with the proposed study and participants will be assured of 
confidentiality and anonymity. If participants wish to withdraw at anytime, they are free to do so, 
without any threat of consequences.
If you have any questions or concerns, please contact me at (XXX) XXX-XXXX. You may 
contact my advisor, Dr. Jonathan G. Bayley, at 253-3000, ext. 3818.
Thank you for your time and consideration. I look forward to receiving your response.
Sincerely,
Lisa Galvan
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APPENDIX I
& *1 i  v i  m * I I  ¥ # F
WINDSOR
LETTER OF INFORMATION FOR CONSENT TO PARTICIPATE IN
RESEARCH
Title of Study: THE RELATIONSHIP BETWEEN TEACHER ART SELF-CONCEPTS 
AND THEIR STUDENTS' ART SELF-CONCEPTS AT THE INTERMEDIATE 
ELEMENTARY LEVEL
You are asked to participate in a research study conducted by Lisa Galvan, under the 
supervision of Dr. Jonathan G. Bayley, from the Faculty of Education at the University of 
Windsor. Results of the study will contribute to the fulfilment of the degree of Master of 
Education for Lisa Galvan.
If you have any questions or concerns about the research, please feel to contact Lisa 
Galvan at XXX-XXXX, or Dr. Jonathan G. Bayley at 253-3000 ext. 3818 to answer any 
concerns you may have with the ethical aspects of the study.
PURPOSE OF THE STUDY
With the birth of the Ontario Curriculum art has become notably more rigorous than in 
prior curricula. It includes a broader range of knowledge and proficiency and introduces 
skills in earlier grades. Standardization and consistency are a focus of the new document. 
Many teachers have limited experience, lack of knowledge and understanding of the 
subject, and limited professional development opportunities to aid in the dilemma 
(Tarailo, 2001). Teachers have diverse experiences from their own schooling. Much of 
what is brought to the art classroom is what was conveyed in that teacher’s class as a 
child (Irwin & Grauer, 1997). As little as 17 contact hours have been made with student 
teachers to prepare them to teach art at the elementary level in the schools (Russell- 
Bowie, 1996; Tarailo, 2001). It is the hope of this study to discover the scope to which 
these factors may affect the students of the Greater Essex County District School Board 
in order that advances may be made to better support its teachers.
PROCEDURES
If you volunteer to participate in this study, we would ask you to do the following things: 
In the proposed study, one instrument and an adapted form of that same instrument are to 
be used. The participating teachers will be asked to complete the teacher Art Self- 
Concept Inventory (ASCI) privately. The survey will be completed on a Greater Essex 
County District School Board computer only. The survey will be done online. It resides 
on the board server. A teacher is to administer the student survey while offering as much
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privacy to the participants as possible. The ASCI is a 49-item test containing a short 
description of hypothetical situations. A 4-point Likert-type scale, ranging from negative 
to positive descriptors, will allow the subjects to easily classify the magnitude with which 
they identify with each scenario. Any student needing the questions read may be 
accommodated in order to reduce problems due to respondents’ reading comprehension 
capabilities. It may take approximately 15-20 minutes to complete. The participants will 
log in to participate and select a submit option at the end to transfer the data. Instructions 
on the survey include the promise of confidentiality and non-judgement of subject 
responses and that participation is voluntary and they may withdraw at any time, without 
threat of consequences.
POTENTIAL RISKS AND DISCOMFORTS
There are no known risks associated with this study.
POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
The results of this study could have a significant effect on future art programs available 
to teachers and their students. If it were clear that teachers with limited art experiences 
are not able to significantly comply with the requirements of the Ontario curriculum, 
perhaps a shift toward more art conferences, workshops, mentorship programs, and 
community endeavours would be endorsed. In turn, those teachers would be able to offer 
their students broader and more succinct art experiences within the classroom.
A study showing the results of funding cuts and limited time considerations could 
broaden views. If it is determined that teachers with low ASCIs have correlating results 
with their students, perhaps cuts will be reversed and more legitimate programs will be 
instated.
The participants of this study will have a better understanding of their self-perceptions in 
terms of creating, judging, and enjoying art. If the ASCI, for example, indicates a poor 
self-concept of students in one of the sub-groups, then teachers could provide more 
significant experiences in their art classes to strengthen the self-concepts in that particular 
sub-group.
Improved art self-concepts could result in a long range interpretation of individuals to 
pursue continued education, involvement and, in general, a raised level of artistic culture 
within society.
This study encourages a self-reflective practice.
PAYMENT FOR PARTICIPATION
The subjects will not receive payment for their participation.
CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified 
with you will remain confidential and will be disclosed only with your permission. 
Names will not be required on the surveys. Each participant will complete the survey 
online and submit the data at the end. To secure all responses, data will be kept locked 
and accessible only to the researcher and supervising faculty members at the University
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of Windsor. All records will be destroyed five years after the end of the study. The study 
is expected to be completed in the fall of 2005.
PARTICIPATION AND WITHDRAWAL
You may choose whether to be in this study or not. If you volunteer to be in this study, 
you may withdraw at any time without consequences of any kind. You may also refuse 
to answer any questions you do not want to answer and still remain in the study. The 
investigator may withdraw you from this research if circumstances arise which warrant 
doing so.
FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
All participating schools will be offered the results of the study by email. The findings 
will be available on the University of Windsor Research Ethics Board website under 
Study Results.
SUBSEQUENT USE OF DATA
This data may be used in subsequent studies.
Do you give consent for the subsequent use of the data from this study? □  Yes □  No 
RIGHTS OF RESEARCH SUBJECTS
You may withdraw your consent at any time and discontinue participation without 
penalty. This study has been reviewed and received ethics clearance through the 
University of Windsor Research Ethics Board. If you have questions regarding your 
rights as a research subject, contact: Research Ethics Coordinator, University of Windsor, 
Windsor, Ontario N9B 3P4; telephone: 519-253-3000, ext. 3916; e-mail:
lbunn@uwindsor.ca.
SIGNATURE OF INVESTIGATOR
These are the terms under which I will conduct research.
Signature of Investigator Date
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CONSENT TO PARTICIPATE IN RESEARCH 
Title of Study AN INVESTIGATION OF THE RELATIONSHIP BETWEEN THE 
TEACHERS’ ART SELF-CONCEPTS AND THEIR STUDENTS’ ART SELF- 
CONCEPTS AT THE INTERMEDIATE ELEMENTARY LEVEL.
You are asked to participate in a research study conducted by Lisa Galvan, under the 
supervision of Dr. Jonathan G. Bayley, from the Faculty of Education at the University of 
Windsor. Results of the study will contribute to the fulfilment of the degree of Master of 
Education for Lisa Galvan.
If you have any questions or concerns about the research, please contact Lisa Galvan at 
XXX-XXXX, or Dr. Jonathan G. Bayley at 253-3000 ext. 3818 to answer any concerns 
you may have with the ethical aspects of the study.
PURPOSE OF THE STUDY
With the birth of the Ontario Curriculum art has become notably more rigorous than in 
prior curricula. It includes a broader range of knowledge and proficiency and introduces 
skills in earlier grades. Standardization and consistency are a focus of the new document. 
Many teachers have limited experience, lack of knowledge and understanding of the 
subject, and limited professional development opportunities to aid in the dilemma 
(Tarailo, 2001). Teachers have diverse experiences from their own schooling. Much of 
what is brought to the art classroom is what was conveyed in that teacher’s class as a 
child (Irwin & Grauer, 1997). As little as 17 contact hours have been made with student 
teachers to prepare them to teach art at the elementary level in the schools (Russell- 
Bowie, 1996; Tarailo, 2001). It is the hope of this study to discover the scope to which 
these factors may affect the students of the Greater Essex County District School Board 
in order that advances may be made to better support its teachers.
PROCEDURES
If you volunteer to participate in this study, we would ask you to do the following things: 
In the proposed study, one instrument and an adapted form of that same instrument are to 
be used. The participating teachers will be asked to complete the teacher Art Self- 
Concept Inventory (ASCI) privately. The survey will be completed on a Greater Essex 
County District School Board computer only. The survey will be done online. It resides 
on the board server. A teacher is to administer the student survey while offering as much 
privacy to the participants as possible. The ASCI is a 49-item test containing a short
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description of hypothetical situations. A 4-point Likert-type scale, ranging from negative 
to positive descriptors, will allow the subjects to easily classify the magnitude with which 
they identify with each scenario. Any student needing the questions read may be 
accommodated in order to reduce problems due to respondents’ reading comprehension 
capabilities. It may take approximately 15-20 minutes to complete. The participants will 
log in to participate and select a submit option at the end to transfer the data. Instructions 
on the survey include the promise of confidentiality and non-judgement of subject 
responses and that participation is voluntary and they may withdraw at any time, without 
threat of consequences.
POTENTIAL RISKS AND DISCOMFORTS
There are no known risks associated with this study.
POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
The results of this study could have a significant effect on future art programs available 
to teachers and their students. If it were clear that teachers with limited art experiences 
are not able to significantly comply with the requirements of the Ontario curriculum, 
perhaps a shift toward more art conferences, workshops, mentorship programs, and 
community endeavours would be endorsed. In turn, those teachers would be able to offer 
their students broader and more succinct art experiences within the classroom.
A study showing the results of funding cuts and limited time considerations could 
broaden views. If it is determined that teachers with low ASCIs have correlating results 
with their students, perhaps cuts will be reversed and more legitimate programs will be 
instated.
The participants of this study will have a better understanding of their self-perceptions in 
terms of creating, judging, and enjoying art. If the ASCI, for example, indicates a poor 
self-concept of students in one of the sub-groups, then teachers could provide more 
significant experiences in their art classes to strengthen the self-concepts in that particular 
sub-group.
Improved art self-concepts could result in a long-range interpretation of individuals to 
pursue continued education, involvement and, in general, a raised level of artistic culture 
within society.
This study encourages a self-reflective practice.
PAYMENT FOR PARTICIPATION
The subjects will not receive payment for their participation.
CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified 
with you will remain confidential and will be disclosed only with your permission. 
Names will not be required on the surveys. Each participant will complete the survey 
online and submit the data at the end. To secure all responses, data will be kept locked 
and accessible only to the researcher and supervising faculty members at the University 
of Windsor. All records will be destroyed five years after the end of the study. I expect 
to complete this study in the fall of 2005.
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PARTICIPATION AND WITHDRAWAL
You may choose whether to be in this study or not. If you volunteer to be in this study, 
you may withdraw at any time without consequences of any kind. The investigator may 
withdraw you from this research if circumstances arise which warrant doing so.
FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
All participating schools will be offered the results of the study by email. The findings 
will be available on the University of Windsor Research Ethics Board website under 
Study Results.
SUBSEQUENT USE OF DATA
This data may be used in subsequent studies.
Do you give consent for the subsequent use of the data from this study? □  Yes □  No
RIGHTS OF RESEARCH SUBJECTS
You may withdraw your consent at any time and discontinue participation without 
penalty. This study has been reviewed and received ethics clearance through the 
University of Windsor Research Ethics Board. If you have questions regarding your 
rights as a research subject, contact: Research Ethics Coordinator, University of
Windsor, Windsor, Ontario, N9B 3P4; telephone: 519-253-3000, ext. 3916; e-mail: 
lbunn@uwindsor.ca.
SIGNATURE OF RESEARCH SUBJECT/LEGAL REPRESENTATIVE
I understand the information provided for the study AN INVESTIGATION OF THE 
RELATIONSHIP BETWEEN TEACHERS’ ART SELF-CONCEPTS AND THEIR 
STUDENTS' ART SELF-CONCEPTS AT THE INTERMEDIATE ELEMENTARY 
LEVEL as described herein. My questions have been answered to my satisfaction, and I 
agree to participate in this study. I have been given a copy of this form.
Name of Subject
Signature of Subject Date
SIGNATURE OF INVESTIGATOR
These are the terms under which I will conduct research.
Signature of Investigator Date
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APPENDIX K
o »  « v  i  a  * i  »  y  o p
WINDSOR
LETTER OF INFORMATION FOR CONSENT/ASSENT TO 
PARTICIPATE IN RESEARCH
Title of Study: THE RELATIONSHIP BETWEEN TEACHER ART SELF-CONCEPTS 
AND THEIR STUDENTS' ART SELF-CONCEPTS AT THE INTERMEDIATE 
ELEMENTARY LEVEL
Your child/ward is asked to participate in a research study conducted by Lisa Galvan, 
under the supervision of Dr. Jonathan G. Bayley, from the Faculty of Education at the 
University of Windsor. Results of the study will contribute to the fulfilment of the degree 
of Master of Education for Lisa Galvan.
If you have any questions or concerns about the research, please feel to contact Lisa 
Galvan at XXX-XXX, or Dr. Jonathan G. Bayley at 253-0000 ext. 3818 to answer any 
concerns you may have with the ethical aspects of the study.
PURPOSE OF THE STUDY
With the birth of the Ontario Curriculum art has become notably more rigorous than in 
prior curricula. It includes a broader range of knowledge and proficiency and introduces 
skills in earlier grades. Standardization and consistency are a focus of the new document. 
Many teachers have limited experience, lack of knowledge and understanding of the 
subject, and limited professional development opportunities to aid in the dilemma 
(Tarailo, 2001). Teachers have diverse experiences from their own schooling. Much of 
what is brought to the art classroom is what was conveyed in that teacher's class as a 
child (Irwin & Grauer, 1997). As little as 17 contact hours have been made with student 
teachers to prepare them to teach art at the elementary level in the schools (Russell- 
Bowie, 1996; Tarailo, 2001). It is the hope of this study to discover the scope to which 
these factors may affect the students of the Greater Essex county District School Board in 
order that advances may be made to better support it’s teachers.
PROCEDURES
You may choose whether or not your child is to participate in this study. If you volunteer 
your child, he/she will be asked to do the following things:
In the proposed study, one instrument and an adapted form of that same instrument are to 
be used. The participating teachers will be asked to complete the teacher Art Self- 
Concept Inventory (ASCI) privately. The survey will be completed on a Greater Essex 
County District School Board computer only. The survey will be done online. It resides
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on the board server. A teacher is to administer the student survey while offering as much 
privacy to the participants as possible. The ASCI is a 49-item test containing a short 
description of hypothetical situations. A 4-point Likert-type scale, ranging from negative 
to positive descriptors, will allow the subjects to easily classify the magnitude with which 
they identify with each scenario. Any student needing the questions read may be 
accommodated in order to reduce problems due to respondents’ reading comprehension 
capabilities. It may take approximately 15-20 minutes to complete. The participants will 
log in to participate and select a submit option at the end to transfer the data. Instructions 
on the survey include the promise of confidentiality and non-judgement of subject 
responses and that participation is voluntary and they may withdraw at any time, without 
threat of consequences.
POTENTIAL RISKS AND DISCOMFORTS
There are no known risks associated with this study.
POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
The results of this study could have a significant effect on future art programs available 
to teachers and their students. If it were clear that teachers with limited art experiences 
are not able to significantly comply with the requirements of the Ontario curriculum, 
perhaps a shift toward more art conferences, workshops, mentorship programs, and 
community endeavours would be endorsed. In turn, those teachers would be able to offer 
their students broader and more succinct art experiences within the classroom.
A study showing the results of funding cuts and limited time considerations could 
broaden views. If it is determined that teachers with low ASCIs have correlating results 
with their students, perhaps cuts will be reversed and more legitimate programs will be 
instated.
The participants of this study will have a better understanding of their self-perceptions in 
terms of creating, judging, and enjoying art. If the survey, for example, indicates a poor 
self-concept of students in one of the sub-groups, then teachers could provide more 
significant experiences in their art classes to strengthen the self-concepts in that particular 
sub-group.
Improved art self-concepts could result in a long-range interpretation of individuals to 
pursue continued education, involvement and, in general, a raised level of artistic culture 
within society.
This study encourages a self-reflective practice.
PAYMENT FOR PARTICIPATION
The subjects will not receive payment for their participation.
CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified 
with your child/ward will remain confidential and will be disclosed only with your 
permission. Names will not be required on the surveys. Each participant will complete 
the survey online and submit the data at the end. To secure all responses, data will be
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kept locked and accessible only to the researcher and supervising faculty members at the 
University of Windsor. All records will be destroyed five years after the end of the study. 
The study is expected to be complete in the fall of 2005.
PARTICIPATION AND WITHDRAWAL
You can choose whether your child is to be in this study or not. If you volunteer your 
child to be in this study, you may withdraw your child at any time without consequences 
of any kind. The investigator may withdraw your child from this research if 
circumstances arise which warrant doing so.
FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
All participating schools will be offered the results of the study by email. The findings 
will be available on the University of Windsor Research Ethics Board website under 
Study Results.
SUBSEQUENT USE OF DATA
This data may be used in subsequent studies.
Do you give consent for the subsequent use of the data from this study? □  Yes □  No 
RIGHTS OF RESEARCH SUBJECTS
Your child may withdraw your consent at any time and discontinue participation without 
penalty. This study has been reviewed and received ethics clearance through the 
University of Windsor Research Ethics Board. If you have questions regarding your 
rights as a research subject, contact: Research Ethics Coordinator, University of Windsor, 
Windsor, Ontario N9B 3P4; telephone: 519-253-3000, ext. 3916; e-mail:
lbunn@uwindsor.ca.
SIGNATURE OF INVESTIGATOR
These are the terms under which I will conduct research.
Signature of Investigator Date
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CONSENT/ASSENT TO PARTICIPATE IN RESEARCH
Title of study: THE RELATIONSHIP BETWEEN TEACHER ART SELF-CONCEPTS 
AND THEIR STUDENTS' ART SELF-CONCEPTS AT THE INTERMEDIATE 
ELEMENTARY LEVEL
Your child/ward is asked to participate in a research study conducted by Lisa Galvan, 
under the supervision of Dr. Jonathan G. Bayley, from the Faculty of Education at the 
University of Windsor. Results of the study will contribute to the fulfilment of the degree 
of Master of Education for Lisa Galvan.
If you have any questions or concerns about the research, please feel to contact Lisa 
Galvan at XXX-XXX, or Dr. Jonathan G. Bayley at 253-0000 ext. 3818 to answer any 
concerns you may have with the ethical aspects of the study.
PURPOSE OF THE STUDY
With the birth of the Ontario Curriculum art has become notably more rigorous than in 
prior curricula. It includes a broader range of knowledge and proficiency and introduces 
skills in earlier grades. Standardization and consistency are a focus of the new document. 
Many teachers have limited experience, lack of knowledge and understanding of the 
subject, and limited professional development opportunities to aid in the dilemma 
(Tarailo, 2001). Teachers have diverse experiences from their own schooling. Much of 
what is brought to the art classroom is what was conveyed in that teacher's class as a 
child (Irwin & Grauer, 1997). As little as 17 contact hours have been made with student 
teachers to prepare them to teach art at the elementary level in the schools (Russell- 
Bowie, 1996; Tarailo, 2001). It is the hope of this study to discover the scope to which 
these factors may affect the students of the Greater Essex county District School Board in 
order that advances may be made to better support it’s teachers.
PROCEDURES
You may choose whether or not your child is to participate in this study. If you volunteer 
your child, he/she will be asked to do the following things:
In the proposed study, one instrument and an adapted form of that same instrument are to 
be used. The participating teachers will be asked to complete the teacher Art Self- 
Concept Inventory (ASCI) privately. The survey will be completed on a Greater Essex 
County District School Board computer only. The survey will be done online. It resides 
on the board server. A teacher is to administer the student survey while offering as much
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privacy to the participants as possible. The ASCI is a 49-item test containing a short 
description of hypothetical situations. A 4-point Likert-type scale, ranging from negative 
to positive descriptors, will allow the subjects to easily classify the magnitude with which 
they identify with each scenario. Any student needing the questions read may be 
accommodated in order to reduce problems due to respondents’ reading comprehension 
capabilities. It may take approximately 15-20 minutes to complete. The participants will 
log in to participate and select a submit option at the end to transfer the data. Instructions 
on the survey include the promise of confidentiality and non-judgement of subject 
responses and that participation is voluntary and they may withdraw at any time, without 
threat of consequences.
POTENTIAL RISKS AND DISCOMFORTS
There are no known risks associated with this study.
POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY
The results of this study could have a significant effect on future art programs available 
to teachers and their students. If it were clear that teachers with limited art experiences 
are not able to significantly comply with the requirements of the Ontario curriculum, 
perhaps a shift toward more art conferences, workshops, mentorship programs, and 
community endeavours would be endorsed. In turn, those teachers would be able to offer 
their students broader and more succinct art experiences within the classroom.
A study showing the results of funding cuts and limited time considerations could 
broaden views. If it is determined that teachers with low ASCIs have correlating results 
with their students, perhaps cuts will be reversed and more legitimate programs will be 
instated.
The participants of this study will have a better understanding of their self-perceptions in 
terms of creating, judging, and enjoying art. If the survey, for example, indicates a poor 
self-concept of students in one of the sub-groups, then teachers could provide more 
significant experiences in their art classes to strengthen the self-concepts in that particular 
sub-group.
Improved art self-concepts could result in a long-range interpretation of individuals to 
pursue continued education, involvement and, in general, a raised level of artistic culture 
within society.
This study encourages a self-reflective practice.
PAYMENT FOR PARTICIPATION
The subjects will not receive payment for their participation.
CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified 
with your child/ward will remain confidential and will be disclosed only with your 
permission. Names will not be required on the surveys. Each participant will complete 
the survey online and submit the data at the end. To secure all responses, data will be 
kept locked and accessible only to the researcher and supervising faculty members at the
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University of Windsor. All records will be destroyed five years after the end of the study. 
The study is expected to be complete in the fall of 2005.
PARTICIPATION AND WITHDRAWAL
You can choose whether your child is to be in this study or not. If you volunteer your 
child to be in this study, you may withdraw your child at any time without consequences 
of any kind. Your child may also refuse to answer any questions you don’t want to 
answer and still remain in the study. The investigator may withdraw your child from this 
research if circumstances arise which warrant doing so.
FEEDBACK OF THE RESULTS OF THIS STUDY TO THE SUBJECTS
All participating schools will be offered the results of the study by email. The findings 
will be available on the University of Windsor Research Ethics Board website under 
Study Results.
SUBSEQUENT USE OF DATA
This data may be used in subsequent studies.
Do you give consent for the subsequent use of the data from this study? □  Yes □  No 
RIGHTS OF RESEARCH SUBJECTS
Your child may withdraw your consent at any time and discontinue participation without penalty. 
This study has been reviewed and received ethics clearance through the University of Windsor 
Research Ethics Board. If you have questions regarding your rights as a research subject, contact: 
Research Ethics Coordinator, University of Windsor, Windsor, Ontario N9B 3P4; telephone: 519- 
253-3000, ext. 3916; e-mail: lbunn@ uwindsor.ca.
SIGNATURE OF RESEARCH SUBJECT/LEGAL REPRESENTATIVE
I understand the information provided for the study AN INVESTIGATION OF THE 
RELATIONSHIP BETWEEN TEACHERS’ ART SELF-CONCEPTS AND THEIR 
STUDENTS' ART SELF-CONCEPTS AT THE INTERMEDIATE ELEMENTARY 
LEVEL as described herein. My questions have been answered to my satisfaction, and I agree to my 
child’s/ward’s participation in this study. I have been given a copy of this form.
Name of Subject
Signature of Subject Date
SIGNATURE OF INVESTIGATOR
These are the terms under which I will conduct research.
Signature of Investigator Date
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Assent for Elementary School Children
I am a student researcher, and I am doing a study in art. I would like to ask 
you to complete a short survey online about situations you might be in that 
involve art. All you will have to do is click an answer that you like. When 
you are done you just need to submit your survey online.
When I get all the information from the kids who agree to be in my study, I 
will write a report on what I have learned. My professors will read it, and it 
might be put in a book called a thesis. No one will know who the students 
are that answered my questions.
Your mom and/or dad have said it is okay for you to answer my questions 
about art. You won’t get into any trouble if you say no. If you decide to 
answer the questions you can stop answering them at any time.
I understand what I am being asked to do to be in this study, and I agree to 
be in this study.
Signature________________________________ Date
Witness
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Sample E-mail Communique to Teachers
(Date)
Last week the questionnaire was placed online about art. If you have already submitted 
your questionnaires though the board server, please accept my thanks. If you have not, 
please take the time to complete them as soon as possible. I further extend my offer to 
complete a letter of commendations regarding your part in the study and it’s self- 
reflective value.
It is my hope that this study will accurately represent the status of our board’s condition 
vis-a-vis art.
Your response is an important part of this research effort.
If you need anything to complete this process please contact me and I will make every 
effort to accommodate your request.
Sincerely,
Lisa Galvan
Herman Elementary Technology Centre 
944-5785
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A FRIENDLY REMINDER RE:
“Art Self-Concept Inventory” survey. Please consider the completion of the ASCI 
surveys as soon as possible.
Thanks,
Lisa Galvan
Herman Elementary Technology Centre 
944-5785
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APPENDIX P 
E-Mail Request to Participating Teacher
Hi (Name),
I have spoken with (Name of Principal) regarding a survey I am conducting through 
our board server. It is an Art survey and will only take about 15-20 minutes to complete. I 
have a lesson plan to go with it that ties the survey to curriculum. This way I’m offering 
you a chance to get some marks from your students while helping me out. You will also 
receive a letter for your portfolio stating your participation in a self-reflective initiative. I 
am asking you and your class to complete the surveys. The students only need to log in 
and begin! They can move right on to the lesson when they complete the survey, so they 
don’t interrupt other students. The site is going to be up for a few weeks, so I hope that 
you’ll find the time to participate.
Please get back to me, so I can forward the links, lesson, and forms.
Have a great day,
Lisa Galvan
Herman Elementary Technology Centre 
944-5785
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APPENDIX Q 
E-mail Instructions to Participating Teacher 
Please maximize you screen.
The address for the student survey is: 
http://fc.gecdsb.on.ca/~survev/survev.htm 
The address for the teacher survey is: 
http://fc. gecdsb. on. ca/~survey/tsurvey. htm
I am asking that the teachers of groups 1-14 complete the teacher survey before students.
I am asking that the teachers of groups 15-30 complete the teacher survey after students.
I am asking that all remaining groups wait for further instructions. I may have a research 
assistant come to your room to administer the survey to the students. This will denote any 
questions of bias.
You are group (Number here)
1. There are two options: (1) I’ve attached the necessary consent/assent forms. You 
can either print them out and make copies or (2) let me know how many you’d 
like and I’ll send a set through the courier. There is one copy that will be kept by 
the consent giver and one to be returned to me for each participant. Each student 
participant needs to sign and submit an assent form also. Please return one copy 
of the signed consent form along with the signed assent form for each 
participating student to me in the envelope provided through the courier. Include 
you signed consent form as well. Labelled envelopes will be sent out to your 
schools through the board courier next week.
2. Each participating student will need to enter the web address for the student 
survey and lesson page. Each student must complete his or her own survey before 
starting the lesson. Once the survey is opened each participating student will type 
their ID# in the space provided on the top of the survey. The digit(s) are all that 
are required in the space. Each teacher/class has been assigned an ID#.
a. Ex. Mr. Smith and his class have been assigned group number 5. So 5 will 
be typed in the box.
3. Students will not be able to submit the survey unless all questions have been 
answered. The computer will prompt them to refer back to any missed questions. 
These missed questions must be answered and then the survey submitted using the
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submit button at the bottom of the page. Do not exit the survey in any other 
manner.
4. Students will need the web address again to return to the student survey and 
lesson page. A worksheet has been provided as an attachment to this email. 
Again, if you prefer, I could send you hard copies with the envelope for your 
group. Just let me know through the e-mail the number required. The lesson is 
self-explanatory and the students should be able to independently work through it 
using the provided worksheet to record their answers. If you choose to have the 
students complete the lesson it is solely for your use. I need not have copies or 
marks from the lesson. The students are not asked to make the artwork they 
“create” in their mind. It might be an exciting follow up to have them try to do so 
in some capacity. This may only be possible for some students to do in a smaller 
capacity as they may have chosen an elaborate installation or sculpture, for 
example.
5. I will be thrilled to forward a letter to you for your portfolio once the process has 
been completed.
Please contact me if you have any Questions.
Lisa Galvan
Herman Elementary Technology Centre
944-5785
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APPENDIX R
Letter within Consent/Assent Form Envelope
If you have already submitted your questionnaires through the board server, please 
accept my thanks. If you have not, please take the time to complete them as soon as 
possible. I further extend my offer to complete a letter of commendations regarding your 
part in the study and it’s self-reflective value.
It is my hope that this study will accurately represent the status of our board’s 
condition vis-a-vis Art. Your response is an important part of this research effort.
If you need anything to complete this process please contact me and I will make 




Herman Elementary Technology Centre 
944-5785
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